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RESUMO

O presente relatério faz parte dos requisitos do Mestrado em Utilizacéo
Pedagdgica das TIC na ESEIPS.

Bloggingé o ato de publicar conteddo numa plataforma online, com o qual
muitos utilizadores da Internet estdo j& familiarizados. No entanto, tem sido
subutilizado em Ings como lingua estrangeira {L&ém Portugal. Assim, este
estudo explora e examinapEscecdes que os professores de inglés a lecionar
nos 2° e 3° CEB, bem como no nivel secundario, em Portugal, tém relativamente
aos beneficios e constrangimentos de trabalhanetogs(vulgo, blogues)

nas suas aulas. A incluséo de objetivos relaciomatiobloggingnas Metas
Curriculares da disciplina de Inglés e em outros documentos oficiais emanados
do Ministério da Educacéo, bem como a crescente importancia das literacias
digitais na educacgdo em todo o mundo, subjazem ao objetivo deste estudo de
faze uma modesta contribuicdno contexto portuguéparaas formasomo

os professorete Inglés LEpercebem o uso de bl@g, e como os alunos podem

beneficiar com o seu uso.

Depois de definir as minhas motivacdes pessoais e profissionais pestudste

e seus objetivos no Capitulo 1, o Capitulo 2 abrange uma extensa revisao da
literatura onde discuto o aparecimento deuamgseguidos dos seus beneficios

e constrangimentos quando usados em contextos de sala de aula, conforme

identificad® na litaratura.

O Capitulo 3 apresenta a fundamentacéo e metodologia do projeto de pesquisa,
antes de explicar o procedimento de recolha e andlise de dados através de
guestionarios exploratérios aplicados aos professde Inglés LEem
seminarios organizados pélasociacéo Portuguesa de Professores de Inglés
(APPI) e um questionario piloto aplicado a todos os professores de Inglés a
lecionar numa escola de 2° e 3° CEB na regiéao de Leiria. Estas foram fases que
me permitiram refinar o questionario principal, drumento primario de

recolha de dados do estudo.

O Capitulo 4 € uma andlisediscussao dos resultados e padrfes a partir dos
dados obtidos com o questionario principal, usando uma abordagem
essencialmente quantitativa, embora as questdes abertas dijadaam@epartir

de uma perspetiva qualitativa, com enfogaetot nos beneficios como
constrangimentoslos blogies conforme identificado pelos inquiridos no

guestionario acima mencionado.



O Capitulo 5 aborda as questdes de pesquisa e até que pontcaelas for
respondidas. Para facilitar esta tarefa, sédo apresentados constrangimentos ao
nivel macro e micro que os professores entendem como impactantes no uso
pedagdgico das TIC e ferramentas da Wehirduindo blogies. Em seguida,

sdo analisadas as implidas decorrentes do estudo, incluindo sugestbes
pedagdgicas para o uso ldegues. Finalmente, as limitacbes do estudo s&o

abordadas antes de possiveis projetos futuros, tendo este estudo como referéncia.

Palavras chaveBlogging, blogies, Inglés LEliteracias digitais, Portugal



ABSTRACT

The current report is part of the requirementsfdvtaes t er 6 s i n t he

Use of Information and Communication TechnologtdsSECSPL.

Blogging is the act of ptisg content on an online platformith which many
Internet users are already familiar. Howeitéigas been underuseddnglish as

a Foreign Languad&FL) classroorsin Portugal Thisstudy thereforexplores
and examines the perceptions Efat teacheri the 2¢and 3'CEB as well as
Secondary level in Portugal have in relation to the benefits and constraints of
working with weblogs (commonly referred @ blogs) in their classeine
inclusion of bloggingrelated goalson the Portuguese English Curriculum
objectives ad otherofficial Ministry of Educationrdocumentsand theever
increasingmportance of digital literacies in education worldwialaderlie the
aim ofthis study to make a modest contribution the Portuguese contéxio
the ways in whicteFL teacherperceive the use of blogs, and how pupiy

benefit from usinghem.

After setting outny personal and professional motivations for this study and its
objectives irChapter 1Chapter 2 covers an extensive review of literature where
| discuss the risef dlogs, followed by their benefits and constraints when used

in classroom contextas identified in the literature

Chapter letailsthe research rationatdesign and objectives befaeplaining

the procedure otollecing and analyzing datéhrough he exploratory
guestionnaires applied to EFL teachers in seminars organibedtgrtuguese
Association of English Teachers (APPI) and a pilot questionnaire applied to all
English teachers in @%and 3 CEB school in the Leiria region. These were
phags that allowed me to refine the main questionnairepriheipal data

collection instrument of the study.

Chapter 4s anexamiration and discussion thfe findings and patterfeund in
the data of the main questionnairging a largely quantitative pgoach, though
openended questions are analysed from a qualitative perspedtive,focus
on both the benefits and constraints of blogs as identified by respmideats

aforementioned questionnaire.

Chapter Jddresses the research questions and to what degree these have been

answered. To facilitate this task, constraints oraero and micréevel which

\Y



teachers perceive as impacting on the pedagogical use of ICT and Web 2.0 tools

- including blogg are preented. Next, the implications arising from the study

are examined, including pedagogical suggestions for using blogs. Finally, the
studydéds | imitations are addressed befo

as a referencare put forward.

Keywords: Blogging, blogs, EFL teaching, digital literagi€ortugal
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CHAPTER1-INTRODUCTION

The Element is the meeting point between natural aptitude and personal passion. When people are in their Element, they
connect with something fundamental to their sensienfify, purpose, and wélking.
(Robinson & Aronica, 2009.21)

1.1.SETTING THESCENE

This research project focuses on blogging in English as a Foreign Language (EFL) classes in
Portugal. So that readers can better understand my own motivations for the chosen Stettipghis

the Scenaims to provide an overview over the last few yearscerning my professional
development and experiences. This first part is, therefore, a personal account of blogging, the human
dimension, which | believe to be crucial to understand my close connettisrésearch project

Back in2008, | enrolled in a Teacher Development Course (TDC) and, for the first time ever, it was
online. This was not the only novelty that it would bring me, though. Besides other google
functionalities, one of the course requirements was to create:.aNwog in 2017, almost a decade
later, | can clearly see what a powerful anddiianging experience that has been: how a seed was

planted, blossomed and how it has thrived since then.

To begin with, | was not even very familiar with the concepts of blogging or blogospheré

they were vague, unclear and, until tieopnsequentigierms, but, as an avid reader, that was
about to changécreated a blogon November 1) 2008, andlwasimmediatelyhookedand have

been ever sincét first, | struggled about what to post for the TDC. Howeawsrinterests began

to takeshape as | grew more comfortable with new technologies while reading other blogs and

sifting throughargeamouns of contenbnthe Internet.

Shortly after my first exposures to the Web, | started to appreciate giving my thoughts and activities
a home and a voice as well as having spreeiousfeedbackrom colleagues and likainded

readersAs a consequenckbecame aware of the real reasons | was blogging.

First, | unearthed my true interests as being technology, namely free digital tools and their
implementation in the classroom; reading, too, has long been a favourite hobliy estidally,

L www.blogger.com
2iThe t ot-alhtad wepsites if oftén catied tiegospheré (Crystal, 2006, p.15)
3 http://clubeinglesoure.blogspot, jitst acessed June 15, 2017



http://www.blogger.com/
http://clubeinglesoure.blogspot.pt/

instilling pugdprdmetidg thera lay dsing frpeal 20ko0ls. \&/hilecaaing,
seleding a group of fellow educators to follow and bintgimy Personal Learning Network (PLN)
have been timeonsunmng, theyended up challenging and inspiring me to far more interesting and
updated issues and ideas than | had ever been befloiding my ownprofessional development.
This has become a vibrant part of my own professleaaiting and growth, driven by my own

interests.

Second, and to pursue these passions, | approachedfvaityagdifferent perspective. | had never
aspired to become a bloggeuch less a writer, bas Igained experiencéhad to keep in mind

that blogging implies reflective writingnd though it isxdependent and freglowing us to reach

wide and diverse audiencege areexposed to the world as soon as one hits the keytogartlish
Therefore, aBlood (2002aputs it, weblogs are a training ground for writergsiBrian Switek
(2016e x pl ai ns, quoting Jenni f e becddstbepsbodgere, a
to become bett writers by continually improving their text production and developing their ideas

to become more articulate and confident. It has certainly worked for megalsilypostedentries

of varying length and topics, inciad my musings oer free tools and their implementation, school

activitesanp upi | sé6 creations.

Sone have referred to blogging amavel gazing(Fleishman, 2002; Graham, 2002thers
narcissistiqWilcox, 2016) others still, in a more pessimistic tone, shamelesprsetfotion and
exhibitionism(Keen, 2012) Irrespective of these commemtsmn positive that this first experience

as a blogger has changed me as a person and has become a vital part of my continuous professional

development as an educator. As Will Richard&i99, woteabout a decade ago

profound learning experience has been the ongoing education | have received by blogging and
being in contact with other blogg€r§.128)

In the Winter of 2014as the recipient of an'Eeacher Schalship Program awarded by the United
States (US) Embassy / Lisbon and the American English Institute of the University of Oregon / US,
one of the assignments was to create a reflectivédstogfor a Gveek period, | had to updat?; it
Afaddi ng flediesaboutehowdthe mfermation you learned can be used in your local
school ®%rasewéelihgas post comments on other

experience, this academic blog was assessed, had to be updated on a weeklylzssesplored

4 hitps:/sites.google.comvsite/webskillsuo/home/refidiiog, last accessed June 15, 2017
5 http://alexwebskills2014.blogspot.ptast accessed June 15, 2017
6 hitps://sites.google.com/site/webskillsuo/hplas accessed June 15, 2017
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https://sites.google.com/site/webskillsuo/home/refletive-blog
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https://sites.google.com/site/webskillsuo/home

as a tool to develop an educational digital portfolio. As Gd2@&8) highlights, this learning
portfolio

€ can support and stimulate personal and reflexive learning and be a useful tool to register, organize and report
learning momentsarelx peri ences. Being a kind of fAlogd of the |

learning portfolio can also be an important and significant assessmeptadd)

Such benefits afertherincreasedf we consider thathe 14 participant®n this programmevere
representative dive continentsThis position is also consistent with other Portuguese a(tieers
Costa, Peralta, Rodrigues, & Raleiras, 2008)vhom digital portfolios contribute to displaying
growth over a period of time and particularly to stimulating critical thought on educational practice.
Again, having my voice heatttiis time as a studemtas a very rewarding and enriching expegenc

as a lifelong learner.

Being a far more experienced blogger and a firm believer of the blogging pdtentlaiaced yet

another challenge, this (third) time, by setting up a class blog, that is, myself as the administrator

and my form class of @rackrs as contributors, as-creators of its contehiThis wasn the school

year of 2013/2014 and | needed a publishing ¢
for the University of Oregon / USAs the pupilsvere approximily 12 years old, | considered

them too immature to create and maintain a blog of their own in a foreign langoiabas why

| opted for a class blog: this way | believed theregreater likahoodthat pupils would read and

commenbne a ¢ h ot h eguaiasteepmgoraaeadeaudencapther reasons included the

expectation of developing a sense of collaboration and teamespirgven for me, the teacher /

administrator, a clagdog would be easier and fastertomanagedar2 0 pupi | sé bl ogs.

In hindsight, my choice of giving a voice to this group proved to be a wise one, not only because |
successfully completed the course but also because it marked the beginrtimgef/eaiong
period of effective class blogging. As far as | know, in Portugal, it is the only one of its kind, too.

Blogs thenhave been part of my life for almost a decade as blogging deeply resonates with me in
an educational anrofessional contexthis is the key reasdar focusing my dissertatioon this

powerful pedagogical b 2.0 tool.

| alsohopethat this recent studyakes a modest buwvalid contribution to understanding the

perceptions and uses of Educational Blogageforth edublogs / edublogginga countrywhere

7 http://shiningasoure.blogspot, ilst accessed June 15, 2017
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research on class(rodhjogs and English Language Teaching (ELT) blogs in partisusil
relatively sparse

1.2.PROBLEM STATEMENT AND RESEARCHQUESTIONS

As a Portuguese teacher of English as a Foreign Languagef@ERigre than 20 yearkhave
always strived tanale my classes, teaching and learning more appealing and endaging,
reinventing myself, my resources and tools. It seems only natural then to integrate digited literaci
(see Dudeney, Hockly, & Pegrum, 1) which contemplate bloggirigto my classroorpractices

on a regular basi¥he research questions of this study, theme arisefrom mylongstanding
interest in this issuandare as follows

1. What are the perceptions of Portuguese EFL teachers of the benefits and potential benefits
T for teachers and pupilsof using blogs?
2. Towhat extent arddyys being used by Portuguese EFL teachers in their English classes?
3. What are some of the constraints on EFL teachers using blogs for learning?
How can teachers and pupils be encouraged to use blogs more as part of their EFL

teaching and learningspectively?

Thef ocus of this study is on Portuguese EFL
to include a diverse range of voices, with differing levels of experienainly from members of
theAssociation of Portuguese English TeastAssociacao Portuguesa de Professores de Inglés)
(APPP) both from themainland Portugal and islandsjt also other Portuguese teachers with
registered blogs in English Rortal das Escola$. This choice has to do with the fact that | am a
member oAPPI and it comprises an active, committed and large group of Portuguese teachers of
English who have shown their willingness to get involved in professional development, projects

and research

This is particularly pertinent because althoughritkaber of educational blogs gmablicationsat
an international level ha®nsistentlyincreasedin Portugalthere are still relatively few studies
Data provided byatalogo de Blogues Educatiydsr examplejn relation toblogs in English
aimed atthe 3 Cycleof Basic EducatiorB°CERB for English as a Foreign Languademonstrate

that Portugal still lacksa certaintradition in edublogging even though it has long been

8 Used mostly outside of the classroom and not necessarily within the classroom itself.
9See the APPI website http:/mww.appi.pt/last accesselline 15, 2017
10 hitp://portaldasescolas. pt/portal/server.pt/community/04 _catalogo_bl)gisi@84ccessed June 15, 2017
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acknowledged that they are a teaching resource and a pedagogical (€i@tegy, 202) with
countless advantagesd increasingliransversal to different subje@@®chardson, 200&nd age
groupsWith this research, it is therefore my goal not only to makeodestcontribution to this

field, but also tdoetterunderstand the reasons why there are not more class blogs in English and

why greater pupil participation in theisesnotevident.
1.3.STRUCTURE

The currebreportis structured in 5 chapters, wittetfirst chaptesetting the scene, in other words,
the motivation foundertakinghis studyon blogging in Portugar his isfollowed bya description
of the protlemsand the research questipasd endsvith a description of the organisation of the

report, that is, how it is structured

The second chapter consists of the review of literature on blogs, in general, and educational
blogging, in particulait is subdivided in several partarting with a historical frameworkiirstly,

a brief depicton of the evolution fromWeb 1.0 to Web 2.0is set outthis is followed by
considerations o€omputer Assisted Language Learning (CAtd the Blog Assisted Language
Learning(BALL) methodologythen adefinition of bloggs put forward before this chaptemnds

with a consideration otducational bloggingthe benefits and constraints of edublogging

respectivelyandendswith a focus orblogging in Portugal.

The third chapter contains the rationale and research design of thisvtilgtyChapter4 is a
consideationand discussioaf thefindings. Chapter5 constituteshe final thoughtsf this study,

including itspedagogical implicationkmitations andndications foffurther research



CHAPTER27 REVIEWOFTHE LITERATURE

AWe | ived wen |fiaremds,inthcénies, and now we o6re!gonna | i

This chapterconsiders some of the key developments of onlinengheling some istorical
landmarks leading to @) 2.0 and bloggindollowed by a consideratioof the benefits and
constraints flated to educational bloggingvgn the context in which this present research project
was carried out, blogging in the Portuguese context is also examined and reflected upon.

2.1.FROMWEB 1.0TOWEB 2.0

Unlike so manyther technologies such as the printing piesslight bulb or the telephondo

name just a few, the Internet cannot be credited to a single inventor as it was rather the contribution
of several dedicated inventors tleat to its evolution over timéts initial development took place

in the United States in the aftermath of World War Il as a government weapon against the Russians
The Internetas defined by Bernetsee(2000), a British scientist at CERICOnseilEuropéen pour

la RecherchéNucléaire)

€ is a very general communications infrastructure that loks\p ut e r s & metyvark ohnetworkdts ( € )
essence, though, is a set of standargiz@dcolsconventions by which computers send data to each other. The
data are transmitted over various carriers, such as telephone lines, cable TV wirediterctizatells. The data

can be text, antmail message, a sound, an image, a software prognataver(p.18)

Thelnternet is therefore not to be confused with the World Wide WIYW) created by Tim

Bernerst,ee in 1989, in order t o originallykonceivedlands har e i
developed to meet the demand for information sharing between physicists in universities and

i nstitutes (EERNWAMsimMpdttevaswaovetwdelming that jiostryears later,

in 1993, CERN announced the release of its softwar¢hetaublic domainthus ensuring the

dissemination of a free, open &b

11 This film, made in 2010, is based on tige of Mark Zuckerberg, CEO of Facebook.
12The document that officially put the World Wide Web into the public domain on 30 April 1993. (2009, March 02).
Retrieved June 15, 2017, frdtp://cds.cern.chécord/1164399
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As Bernerd_ee(2000 himself commentsi T veb is more asocial creationtlzan t e c hni cal or
P123) | ater expr e thesdreangof feopke-people sdmmumnicatioh throbughii

shared knowledge must be possible for groups of all sizes, interacting electronically with as much
easeas hey do n qu57) Y bytreen, hedMABMNith its large amount of available

information was only readable once it simply allowed users to passively receive information with

limited interaction between sites and web users; the information displayed on the screen was static

and the data was updated from time to timthis became known a&/eb 1.0. Bernerke&d s

Vi sionary genius runs through his book as he
just a few years for the emergence of temad web generation, ldled Web 2.0, a term coined

by OO6(R085) This shift to Web 2.0 profoundly changed the way we usértteenet, interact

with others and even with information and knowleddeés (r)evolutionwith the Web 2.0 as a tool

for bringing the small contributions of users and making them relevasteen more widely
acknowledged in 2006ivhen TIME magazingGrossman, 2006¢lected themillions of

anonymous users winadcontributecto this very different web as the Person of the Ysee (

Fgure 1).

In Decenber of that year, Lev Grossman, one of TIME magézs

edtors, justified the choice:
Who are these people? é Who haPs and that
The answer is, you do. é Web 2. iive soci e

experiment worth trying, it coul This is al

of international understanding, not politician to politician, great man to great

butcitizen to citizen, person to person. Figure 1: Cover of Tim

Magazine, December 20C

I n fact, whereas i n 1996 *Riehtlyea later¢hisnofomgerc | ai me
holds true given thdiaving access to the internealready deemed a human ri¢lastes, 2011,

Fitzpatrick, 2012) , choice and the ability to create content are now the rulers.

In education, the essential difference between both web generations kilthat the past the
content creators were scarce and the majority acted as consumers, now the web is dynamic and
virtually all users can become creators due to the existence of so many different web tools and

platforms allowing this democratic uSeich ashift is very important for this project because from

13 Archived information at
http://web.archive.org/web/20010126005200/http:/Avww.microsoft.com/billgates/columns/1996essay/essay960103.asp
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the point of view of using blogs in the classroom, both pupils and teachers can take an interactive

and creative role in blogging activities.

Thelnternet is nova ubiquitousand pervasive aspectaifr lives and the WW\Vdoes noshow
any signs of slowing dowmith so many new and varied tools and platfoapgearingalmost

daily. In relation to educatiomichardsor{2006)pointed towards itgotential over a decade ago

The social connections that students are now making on the Web, the ability to truly exteails thfeour
classroomséthese ideas are at the core of this nev

implications of these capabilities for our classrogmwiii)

In the following section, such implications are examined as the focus tdkesapplication of

technology in educational settings.

2.2.FROM CALL (CoMPUTERASSISTEDLANGUAGE LEARNING) TO BALL (BLOG-

ASSISTEDL ANGUAGE LEARNING) METHODOLOGY

In this section, | will look at how technology has been incorporated into classroondotugiio

with particular reference to language learning.

ComputerAssisted Language Learning (CALL) is defined by L&M897)as At he sear ch f
study of applications of +the (clpHegaesosio i n | ar
explaint h a & has lieen finade possible by the invention and subsequent development of the
computen(p.l) Inthe lastfew years,ithasnt er ed At he mai nstream of fc
t e a c (Hubbagl,20080.175 as the number of teackersing CALL and the sheer number of

articles written about its applications may afestBusa, 2008; Gong, 2002)

With the advance of the Internet aieb 2.0 technologies, educators can provide pupliswany
choices and flexible learning alternati@siffin & Yaacob, 2014) particularly inrelation to

language teaching and learning for the creative use of technology to generate interaction.

Fora significant numér of English language learners, the challenge to read, write, speak or listen
in English is often overwhelming and a cause for embarrassment. Yet, with the advanetf the
2.0 awhole new world with a vast array of options has opened up in educeltiomgblogging

which may help to reduce inhibitions and alleviate cases of embarrassrdenith it, a new field

of research and practiflen, Groom, & Lin, 2013)Blog Assisted_anguagé.earning(BALL) as

coined by Ward4004) For Ward (2004), and for the purposes ofrtgert:



BALL will be understood in general terms as covering any teaching and learning activities that involve the use of
blogs as a computenediated platform (1) where interactions haithin and beyond the classroom take place
between teachers, students, and even (in principle, at least) members of the general public, and (2) where language

learning activities are observalff@130)

In other words, blogs are innovative in that theyire learners to interact with one another, not

just the computewhich is simply the medium for communicati@inkman, 2005)

Despite being a relatively recent phenomeianet al., 2013)barely over a decadid, BALL

has attracted substantial attention from language teachers who have incorporated blogs into their
classesandcoursesas well adrom academiasthe pedagogat goplications(Campbell, 2003,

2004; Lin, 2015; Pinkman, 2005; Richardson, 2006; Sun & Chang, 2012; Warditzdpdential

pros and corisave been researched and discussgekd, the potential and constraints of blogs are

a central concerof this report and will be discussed 2.4 but in the following section the notion

of a we(blog) will be examined more closely.
2.3.(WE)BLOG

What exactly is a weblog? The expression weblog was first used by Jorn Barger in 1997 in his
blog#, now onlyaccessible through thi#aybackMachinelnternetArchives®. In hisownwords

A weblog (sometimes called a blog or a newspaper or a filter) is a webpage where a weblogger (sometimes called
ablogger,orapmur f er) @Al ogs o al linteresting. The format is normnalliptp additkes he f i |
newest entry at the top of the page, so that repeat visitors can catch up by simply reading down the page until they

reach a link they saw on their last visit.

This means that a web page is usually updatets lauthor(s) or contributor(s) and appears in

reverse chronological ordewith the most recent entry on top. A unique feature is that blogs foster
comments (unless blocked) from any reader. Do 2@8&4)therefore claims that blogging is
something Adefined by for mat &tededusedformefss, not
the original weblog was coined around 1999 when one blogger, Peter Mgdiatgly altered

webl og i nt gaslieweealdstuck(igetholz 20@R)

A community of bloggensapidlyemerged and in 1999 Brigifiaton compiled a list of every blog

she knew in what is known as the Eaton Péi@lood, 2002¢c)a blog directory organised by

14 Originally athttp://Amww.robotwisdom.conv
15 https://web.archive.org/veb/20000817093828/http:/mww.robotwisdom.com/welalsgatcessed June 15, 2017
16 http://portal.eatonweb.contdst accessed June 15, 2017
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categoriesUnsurprisinglyjts greatest boost was when Pyra Labs released Bldgadree blog

publishing softwargn 1999 Its web interfacegccessibléom any browser, consisting of an empty

form box into which the blogger can type anythiBpod, 2002¢)together with the fact that it

does not require programming languages or server knowledge by blbggeositributed to an

ever increasing rate of blog creatidhs no wonderthen that this phenomenon quickly swept the

I nternet and | ed to the animn®aby terpeestiiousof A bl o
Merriam Webster dictional;

I n a broad sense, fia Weblog is an eagorl y cr ea
authors) to publish instant | (Richardsont200®.13 nt er net
For this reason, the use of blogs has spread quickly to many professional areas in society, including
journalism, marketing and education. In journalism, the use of blogs has seen a shift iropower f

readers being mere consumers of news to active contributors to daily news, and readers have used
their own and ot hersd bl og dsarbundtheivalld. Yehteis r api d
growing participation and huge increase in information has led to a concern with the credibility of

information.

This concern has had a significant influence on educational initiatives and cuespdaially
relevant for us in the educational fieldthie recognition that it is urgent to promote media literacy
skills, an important aspect of these shiflsaning that learners need to be educated to identify

accurate and reliable information.

This need for media literacy has become greater as socia sited have become incredibly
popular and powerful. Yet, whilstdgs represent the earliest formsotial media(Kaplan &
Haenlein, 201Q}heir popularity in terms of Internet seartiends’ has gradually declined since
2005. Indeedhy 2011 several newsutlets wergoredicting the death of bloggingnd blaming
FacebooKor Twitter)for this (Kopytoff, 2011; Owyang, 2019

However, blogs have evolvednd morphed to adapt to new realities. Social Netwadike
Facebook or Twitter are, in fact, complementary to blogging, a combination that supports a new
reality, an fal ways ono, ubi quitous teachi ng

content is published as a blogpost / an entry and, fabdigin, promotion and to extend its impact,

17 https:/Amww.blogger.com/

18 hitp://mww. merriamwebster.com/presslease/2004vord-of-the-year last accessed June 15, 2017
19 Also see Internet search trends between 2004 until present at
https://trends.google.pt/trends/explore?date=all&g=blogmidg
https://trends.google.pt/trends/explore?date=all&g=Facebook
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the links are often shared on social media. Furthermore, mirroring its strengths and affordances, a

blog oftenensures a niche away from the many distractors such as invites, games, ads-and never
ending statuspdatesThis is reinforced bthecof ounder of t he MHismends bl
Camahort Pagevhosaysii| f youdre | ooking for substantive
arendét going to find it on Facebook, and you
(Kopytoff, 2011) Mutmainna (2016a 1 so agrees that fAThese sites
sharing long posts expressing thoughts and opinions of the usersmidarison, blog is the only

tool that includes almost all the features of the other tools and a ab (p&@8)

The fiLikeo simplicity is not what bl oggers s
like-minded people, to reflect and shacechallenge ourselves and others. Bloggers are content
creators who | ook for meaningful i nteraction,
(Keen, 2012)Therefore, théntellectualand interactivaature of blog posts is what makes them a

particularly suitable tool for language teaching and leaffihgn, 2015)

In academia, too, the potential of blogging, is still very much a live Ssumsidering the latest
news around the amount of time dd@nscholars researching and writing an article that nobody
reads(Lattier, 2016}", there are those in higher education who advocateltuging should be
embraced by academics to share their wegkogress, their research and further publications and
to encourageliscussions. In a candid text for a blog caléiting for ResearchProfessor Patrick
Dunleavy(2015)illustrates how easy it is and why researchers should blog about their work:

Youbve put eighseeh moonthsidbe twboydaing research i
more to writing the paper and sending it to journals, dealing with comments, doing rewrites and hacking through
the publishing process. Why would ymatspend the extra couple ofune needed to pull out from your journal

article the key bits for a good blogpost

Avoiding jargon and opaque writing, niiaggacademic papers maxecessible would be the next

step; bl ogging about onebds research work anc
dissemination and interacti@s well agofflineérecognitionsuch ascademics being offered other
opportunitiegBrookshire, 2016) a winwin situation.n 2008 American professor and blogger

Scott Mcl eod Waywaldahyoriethewishesoaduallyreaanediicatorand
hopefullyinfluencechangen schoolshotbeblogging® (Mcleod, 2008)Eightyeardater,in 2016

20 http:/Avww.blogher.com/

21 Also seeEveleth, R. (2014, March 25). Academics Write Papers Arguing Over How Many People Read (And Cite)
Their Papers. Retrieved June 15, 2017, fitipy/www.smithsonianmag.com/smaews/halfacademiestudiesare
neverreadmorethreepeople180950222/
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(Mcleod, 2016) herevisitedthis issue andillustratedhis point furtherby comparingarticlesand

citationswith pageviewsandcommentgrom histop 20 postsHe concludeghat

No comparison in terms of reach, visibililgteraction, and (hopefully) impact. The percentganiversity
faculty members who are bloggihgithough better than it was 8 years agostill incredibly low. We pay the

price in terms of public and policymaker awareness of and attention torkwur wo

Many researchers have been sharing their publications in academic social networks like
ResearchGate, Academia, Mendeley, among others, to disseminate their research and thus achieve
more visibility and impacErom this perspeete, Bogging may be critical for communicating with

an even wider audience compl ementing citations for acade
thereby helpingp engage with both academic and-aoademic communities and maximgsthe

outreach of thejpublications’? Whilst writing about research may not be an objective for some

is, nevertheless, essentab est abl i sh a cl ose relationship w
heard as Scott Thornbé?fyDavid Crystal*, Scott Mcleoé® or Nik Peachsf - all brand names in

the English Language Teaching (ELT) landscape and digital eduicdtion

In the following section, we shall narrow our focus and look more specifically at educational

blogging.
2.4 EDUCATIONAL BLOGS

In the final sections of thidapter, | start by discussing educational blogs, go on to examine the
pedagogical benefits and constraints of blogging as identified in the litératspecially those
related to foreign language teachiirigefore briefly looking at blogging in the Pajtiese context

to better contextualise the empirical study that follows.

22 Please sethis other entry: Dunleavy, P. (2014, December 28). Shorter, better, faster, free: Blogging changes the
nature of academic research, not just how it is communicated. Retrieved June 15, 2017, from
http://blogs.Ise.ac.ukiimpactofsocialsciences/2014/12/28/shetterfasterree/#authgrother publications instilling
dissemination of scientific research in blogs include, for example, McKenz&e(ler, B. (2011, November 17).
Academic blogs are proven to increase dissemination of economic research and improve impact. Retrieved June 15,
2017, fromhttp://blogs.lse.ac.uk/impactofsocialsciences/2011/11/15Avaridisseminatiorénd Green, D. (2015,
October 29). An antidote to futility: Why academics (and students) should take blogging / social media seriously.
Retrieved June 15, 2017, frdnitp:/blogs.Ise.ac.uk/impactofsocialsciences/2015/10/2etadyemicendstudents
shouldtakebloggingsociatmediaseriously/ There is also a very recent blog entry and a book extristilleyt,

Brumley, Gilson, & Williams (2017)

23 https://scottthornbury.wordpress.conv

24 hitp://davidcrystal.blogspot.pt/

25 http://dangerouslyirrelevant.org/

26 https://nikpeachey.blogspot.pt/
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If the earliest blogs were lists of sitegeb logs, overtime, and in order to create more engaging
blogposts, besides text, the entries started including different media such as images, videos,

hyperlinks, anather features.

The growing popularity of blogging has led to a diverse range of genres. Thégsaoairtually
every topici from recipes to photography, pets to hobbies, fashion to sports, from health to

educationthese last being often refedito as educational blogs or simply edublogs.

In fact, after the emergee of the first blogs, it didah take long for educators and teachers
worldwide to apply the promising potential of this new tool to their own school pi@aitiett
Bragg, 2003; Aaron Patric Campbell, 2004; Downes, 2004; Gebbmigs, 2003; Lujaklora,
2006; Ward, 2004)

In a groundbreaking article, Campl§2003)acknowledged the ease dne potential ofuthoring
blogs creatingspaces to support EFL classrooms and identified three distinct types: the tutor

weblog, learner weblog and class weblog.

According to Campbe{R003) the tutor blog is rumyithe tutor for the learners and serves different
purposes, such as giving (daily) reading practice to learners; promoting exploration of English
websites; encouraging online verbal exchatig@ughuse of comment buttons; providing class or
syllabus infomation as well as resources of links for-stifly. As for the learner blog, the same
author(Campbell, 2003acknowledges two possibilities: either run by individual learners or by
small collaborative groups of learners. The third and last blegdgptified by CampbglR003)i

and the onevhich is of greatest relevance foisreporti is the class blog which is the result of the
collaborative effort of an entire class. In this casé,iitstionsmay compise a fredorm bulletin

board for learners to post messages and any other material related to classroom discussion topics,
including homework assignments; class blogs might also be useful for facilitating-ipesjedt

language learning or as a virtuahsp for an international classroom language exchange.

In June 2017 a platform withespoke educatidsiogs® alone countsor 4,378,396 educational

blogs created since 2005; some years on, an increasing number of educators, teachers and professors
around tle world have implemented edublogging projéctst necessarily on the aforementioned
platform - with different age groups, from kindergarten to high school and higher education as
reported, for example, bpmir, Ismail, & Hussin (2010); Duarte (2015); Huang (2016);

27 See, for example, the withown blog site for its recent innovative additiomaw.blogger.com
28 https://edublogs.org/
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HungerfordKresser, Wiggins, & Amardimenez (2012); Montetieleta & PérefSebater (2010);
Sun (2010); Sun & Chang (2012)

Blogging teachers quickly realise the potential of educational blogging. In a reclenkachoska

& Petrovski (2017)argue that blogs can serve at least four basic functions: for classroom
managemeriiecausthey can be used to inform learners about class requirements, post handouts,
notices, and homework assignments; for collaborai®blogs provide a common space where
teachers and learners can work together to further develop writing or otheakkiigadvantage

of an instant audience; for discussions, especially out of the classroom, giving an equal opportunity
to all to share their thoughts and opinions; for student portéplies thatheir entries are archived

and can be monitored and progresseaanalysed.

It is therefore relevant that pupils learn about quality posting, commenting, net etiquette, online
safety and blogging terminology amongst other thiKgehoska & Petreski, 2017) Morgan
(2015,@B0)suggests rubrics which #fAcan fthebloggimgdi f i ed

projecto.
2.4.1. THE PEDAGOGICALBENEFITS OFEDUBLOGGING

In 2005, many teachers were already into blog@inges (20083xplores a range of possible uses

of blogs in an educational setting both as a teaching resource alagequel strategy.

According to the same authbtogs can be educational when they are teaching resources, a space

to access specialist information, as long as the teacher assesses its content accuracy and age
suitability beforehand, and a space focless to make updated and relevant information available;

as a pedagogical strateggomes (2008)efers that blogs can be a digital portfolio also as an
alternative assessment tool, a forum for interchange and collaboration namely for projects, a space
for debate and role playirigas a followup from class activities a space for integration, for

example, with multicultural classes or for absent students and, therefore, a very valuable asset.

This panoply of possible edublogging applications, when ysed@iately, may lead to the
effective development of specific skilld, Bado, Smith, & Moore, 201Z)mong our Z1Century
LearnergAbbott, 2016)I will now look at some of thaufther benefits:

2.4.1.1. Blogs as a Constructivist Learning dol
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ForNoel (2015)educational environments that support the tenets of constructivism are particularly
beneficial for pupil student learning. Accordingly, blogs incorporate various features that make
them valuable platforms fencialconstructivist principles, based 8y g o t s k yhéosythét1 9 7 8 )
learners construct knowledge and develop through interaction with othldes jugheir own lives

(Albaugh, 2013)Richardson (200&)Iso argues that blogs are truly a constructivist tool for learning
fBecause the content that studentstaachers create is on the World Wide Web, it is content that
becomes part of the wider body of knowledge that the Internet represents. It is sgg2igble

and easilgxtendecind applied in different situations.

In the literature there are sevesiaidiegKochoska & Petrovski, 201Rloel, 2015; Sousa & Silva,
2009)that indicate that blogs have the potential to support cognitive engagement and have a positive
influence on pupil motivation not only to learn but also to produce better quality nisesate

they are not just shagrit with their teachers or classmates, but with the whole world as soon as

t hey i papsdish(Ward, 20@4yMore than in any other blog tyj€ampbell, 2003)

within a class blog, all learners are expected togubli bl og posts and commen
entries which further motivates them for, at least, this guaranteed audience. This sense of
authorship, participation and collaboration in a studentred environment provisiéhe right
ingredients for construetsm asthey are given control over their learning. Furthermore, once
everythings online, learners can access their information in order to build on prior understanding
and make new connections between idagl, 2015)It is also relevant to highlight thiakogs

provide an easip-search archive of the work publishedthg teacher and pupisnd which is

always easily accessible

Capitalisigp o n | e ar n e rnedet(Sawntiller,r28168dnd naking ouhaassrboms
technologyrich environments with blogging can be far more engaging for some of ceategh

pupils than, for example, reading a kaapotentiallylonely activity. According tdNoel (2015)

blogs support collaboration among peers and their teacher thus incorporating constructivism: pupils
co-construct knowledge by sharing information and points of view and progressively restructure
and develop their understand{iegeng & Yuen, 2011; Meinecke, Smith, & Lehmanillenbrock,

2013)

2.4.1. 2. Bl ogs All ow Voice and Choice for

Own Pace
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As mentioned before, the integration of different media in bigggakes it easier to engage and

reach all pupils, all |l earning styles or the
can also be diff er en (Savaniler, @01Q) Thougin ramdferalilehce  pupi |

foreign language teaching and learnthgs authoispeaksas a science teacher when argtiiag

with a blog, the assignment possibilities are endless:

Students can reflect through a journal (solitary), write about evidence of science in their life (logical), create a
podcast and upload it to the blog (verba anditory), conduct an experiment at home and post the findings to

the blog (kinaesthetic), or post graphs or pictures of science in the real world (pigél).

Moreover, by using a class bld@pguagdeachers give every learner the opportunitkfboee a

subject / topic in a way t ha®awmiler,201Qvids vi dual |

Mutmainna (2016puts it, blogs invite participation and have the potential to democratise a

classroom since all learners are given the chance of equal partiéhasani (20163lso defends

that a possibility for dealing with heterogel

toimproe | earnersd® autonomy by wusing blogging.

showed that the use of daily blogs improved the quality of writing essays as compared to the
traditional papeandpencil writing3°

Teachings rot always necessary ftararning to occur; furthermey asynchronous tools can be
acessed by anyone, 244hd from anywhere which is a valuable asset for learners who cannot
attend facdo-face classe@op &Martinez, 2003jor health or professional reaspfts example.
There are quieter, introvert learners, too, who are shy or because of the social Preflssures
adolescencgsawmiller, 2010jeel uncomfortable in frat of peers in a classroom setting to engage

in faceto-face discussion@lbaugh, 2013; Richardson, 2006; Sidek & Yunus, 208&)such
learners blogging and commenting support them in having their voices hearid andially
constructing meaning in a nonthreatening and responsive envirgdbanich, 2013; Sidek &

Yunus, 2012)When using a foreign languadiais is particularly important.

2 Following this line of thought, this reminds me of SagatMi t r a6s experi ments with his
(SeltOrgarized Learning Bvironments) which can also be read abbialy, J. (2015, August 25). Sugata Mitra:

Learn to Think Like a Kid. Retrieved June 15, 2017, intips:/mww.wired.com/brandlab/2015/06/sugattalearr

think-like-kid/.

30 As far as | see it, pupils cannot be asked to simply give answers which would not make any difference from a

tradifonal faceto-face setting; they are supposed to participate with their own opinions, creations, research to extend the
topic approached or discussion.

S According to research publ i s he Blogging maythae payhelogicat an Psyc

benefits for teens suffering from social anxiety, improving theiesslft e e m and hel ping them r el
American Psychological Association. (2012, January 4). Blogging may help teens dealingabitissess. Retrieved
June 23, 2017 frommww.sciencedaily.com/releases/2012/01/120104115104.htm
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Others still lack the confidence to interact orally or in written form with their peers, especially in
crowded classg¢®zdemir & Aydin, 2015; Pop &artinez, 2003)and avoid feeling embarrassed

and frustrated in front of more proficient peers. With time on their hands and the possibility of
practising, selfediting®, or exen looking for additional materéWeinecke &al., 2013} sometimes

even an extra help fromore skilful language learnerasPop andViartinez(2003)argue, given

the appropriate asynchronous tools, namely a blog, these learners can work in a safer environment
at their own pace and make relevant progress. Having prepared beforehand, the teacher may even
use blog entries as a springboard fassioom discussions which, in turn, can also improve the
overall quality of the blog entrigg\lbaugh, 2018 On top of thisPinkman (2005kalls our

atention to the fact that blogs give learners the feeling of control and ownership, not easily attained
in a faceto-face setting.

Ward (2004)also offers compelling arguments for blogging commuc a € witboot thé

inhibitions and preconceptions that accompany mostdecea ¢ € | n (p.4)and ravide® n s 0
examples: the students who were more vocal online were the most inhibited ones in class; some of
his quietesstudents had the loudeggdpsin terms of opinions and insiglaad use of colours and

imagest hus concluding that AThrough anonymity,

that are intimidated in the classraoifp.5)

That said, blogs can be employed as an aliegr@aitof-class tool able to stimulate (written)
communication(Pop & Martinez, 2003)and forSawmiller (2010andZawilinski (2014) they

bring a further advaage: blogging is the bridge spanning the gap that exists betveeneaand

school experiences of learnirggarding he use of technology as wel |
important is the fact that being easily accessible, parents can follow thageaeh learning
process closely, check their chil dr’%Asds | ear
Richardson (20063uggests, this is a chance to go paperless, when blogging with pupils and

teachers, by posting their work online. Blogs are windows into classrooms that teachers should use

32\Word signals our spelling mistakes which allows pupils to correct theiramobterefore improve their writing
quality and boost their confidence.

33 As researchhtps:/Aww.education.gov.au/parenigagemenesearcland
http:/Aww.gallup.com/businessjournal/186026/crugiaimenisuccessfubchoolsparent
engagement.aspx?g_sourcespifengament&g medium=search&qg_campaigny$lesw, parental engagement is
linked to pupil performance. To establish this haei@ol connection was one of the reasons why | embedded
https:/Mmw.remind.congn the ight sidebar of our class bloghtp://shiningasoure.blogspot.pither reasons include
a reinforcement so that there would bexmuses for not knowing about assignments, the forthcoming test structure,
correction of exercises or school messages/notices. Besides displaying the newest info and ensuring more transparency
in our teaching / learning, it was also a conscious enviroahogtion.This is consistent with the annual educational
blogging reporhttps:/Amww.theedublogger.com/2017/04/11/educatioloalging2016/, last accessed on June 16,
2017, according to which 42,8% of class blogs are used for assignments, homework and class news.
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togvevi si bility to what they do as well as tF

opportunities.
These are not, however, the only positive effects of blogging

From the USHildebrand, 20140 Canad#Noel, 2015) from Spain(\Vurdien, 2013}o the UK

(Curran & Marshall, 2011)Turkey(Ozdemir & Aydin, 2015and MacedonigKamberi, 2015)

from Taiwan(M. H. Lin et al., 2013jo Korea(Kang, Bonk, & Kim, 2011)Malaysia(Ariffin &

Yaacob, 2014)ThailandDomalewska, 2014and JapariBlackstone, Spiri, & Naganuma, 2007)

research has been taking place all over the weogiplorehe potential of blogs in the development

of various skills inheteaching and learnir@f English as a Foreign Language. In an insidjatid

comprehensive way, Chd@015) groups those contributions / benefits itiicee categories:

| anguage, metacognitive and intercultural. U:

on each of them.
2.4.1.3. Blogging to inprove Language ills

As a foreign language teacher, it has always beedoray of mine to provide pportunities to all
pupils for the development of the traditional four skilleading, writing, listening and speaking
in classes. With blogging, though, it is typically the writing skill that is more practised
substantiated by research. RgpandMartinez, (2003jacknowledge, writing is difficult to teach
and needs extensive practice. @@10)investigated the effects of extensive writing dre results

showed that it could improve | earndémsod writi
Ismail, andHussin (2010pand SunandChang (2012yent further and showed that blogs can
facilitate | earnersdé col | abvoremFletaamPérer i t i ng

Sebater (201®@ould also confirm that writing for a purpose in blogs for professional development
encouraged students to produce language more fluently and correctly, advantages also highlighted
byVurdien (2013)whose study concluded that studentsé
of grammar and vocabulary in general. Consistent with previous findings is also the studgdpy

(2016) whoindicatesthe practicality ad potential of using blego facilitate effective writing

instruction. As mentioned earlierin 1.1, 8witek(2016) bl ogs are writing | ab

%An extensive |ist of benefits inStatdengfvEdeoatienaha
Thi s vy e énvlilablethtpg/wwt.theedublogger.com/2017/04/11/educatioloalging2016/ last accessed
June 16, 2017
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places to try out different styles, structures, and ideas with the added benefit of feedback from

readers in the form of comments and traffj.245)

In a yeaslong projectDucateandLomicka (2008)nvolved students fit as readers and then as

writers of blogs. Their findings suggest that students became more comfortable with ogging,

ownership and creativitwere encouragedue tothe opportunities for interaction outside the
classroonwhich also increase@nd tley became more linguistically competent and confident as

they improved their reading, writing, vocabulary and cultural knowledge-irng (2016)by

incorporating blog tasks in writing activities, pupils can choose their topics of interesttamly

produce <creative, reflective writing but car
ultimately lead to a more relaxed, studesitred, and seffaced reading and writing target

language environment. This tway blogging / commentings imutually beneficial for both

participants who are committed in improving their writing skills.

In anideal situation, learners wouldx p e r i e (Csikszenfimlihdlyil99@when immersed,
when in fAthe process of total involvemento dvu

in their writing?®.

Blogging creates more opportunities to write, which, through careful scaffolding, encourages self
reflection and critical thinkingSawmiller, 201Q) The immediacy of a blog and the promise of a
worldwide audience increases student motivation for writing, better writing. This procegeis clar
byRichardson (2006vh 0 e x p| ai n s reconstantly niaking éditogabdecisians, and
these decisions are more complex t &), those

addi n @ betahsa ¢f a fotential audience that goes beyond the classroom, they pay more

35This epiphany | have never witnessed, but the truth must be told: besidasdhs already pointed ouSitting the

Scene (1.1)hitp://shiningasoure.blogspotwés a class blog also because | did not have the time or the conditions for a
classroom blog though it does notaméhis flow never happened with my pupils. | have felt so when writing blog

entries and, even more, while reading. The blogging activity was intentionally left for out of the classroom so that pupils
could work at their own pace; there were times | piggseils for the improvement in their writing skills, for thriving

and becoming more confident to write more often, longer and more careful texts; silent pupils in the classroom who had
powerful and memorable blog participations; fewer times, thougtsifoywriting as a selfiscovery journey, for

going through this total involvement that leads to an improvement in linguistic proficiency. Notwithstanding, as a
teacher, | am fully aware that all my pupils are different and learn differently and, ightindbat really matters is that,

in the last three school years, | have managed somehow to reach them all, have managed to immerse my pupils in rich

environments, motivating and engaging tohwdm iAs dmt iewietriy
teaching / |l earning situation, | recall a famous scene
character fil6m trying to free your mind, Neo. But | <ca

i t .achersicannot do more than that. Bearing this in mind, the Pakistani blogger, Malala Yousafzai, was a real
inspiration to my pupilbecausshe was only eleven when she started blogdmganding education for girls. Her
campaign led to a blog for the BB&&veral documentaries, bodher winninghe Nobel Peace Prizmit also an
attempion her life.
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attention to the edita@i correctness of the post as weglp.3]) The same auth@ums up the

di fferences between bl ogging and writing:
blogging is outside. Writing is monologue; blogging is conversation. Writing is thiegiging is
synthesi® (p.31) With blogging, writing is an ongoing process, always open for feedback, to be

added, further explored.

But the whole process starts with reading in a truly symbiotic process. To be able to write both
quality blog entries andomments, pupilsieed tofeel motivated to read either about what is
requested for school assignments or about topics of their own inreshply read because they

feel like it Indeed, based on their stutlyarschauer, ZherandPark (2013fonclude tht reading

and writing are more connected than ever in the digital era due to tiiaseebreading with the
advent of smartphones, tablets améaglers.

The power of reading is well documentethiafields of the first language (L1) / second language
(L2) and EFLand with diverse age groufi§rashen, 2004put for some autho(étwell, 2007;
Gallagher, 20032009) schools araot doing enough but killing the reading experiencdor the

sake of an overloaded curriculum and standardised tests, including PISA (Programme for
International Student Assessméht) As school scheduteand curriculaare notenough to
incorporate theirne needed for pupils to extensively pctieading and writing;lildebrand
(2014)examined how blogs affect the reading and writirartices of pupils of all ages, from
elementary to college, with the precious contributions of teacher librarians, and concluded that
blogging stimulates pupils to read and write, creatively, insightfully and considtemther, the
versatilityof blogsallows readers and writersitderactregardless of who / what / where they are,

and teachers and librarians to integrate them into the classroom or into the schoobratltine.
findings, ifshared and replicateate likelyto create anorevibrant £hool community especially

for those schooldike my owr) whose library blog is blocked for commenithese significant
relationships between reading and writing habits and learning effectiveness were also revealed by
Quadir and Chen (2015)

Howeverwe cannot ignore speaking and listening in a foreign language teaching / learning context.
Reading and writing go hand in haamabiso do listening and speaking, but unlike the first two, these
|l atter are oft e nAdé R002)calls thema Thgught speaking pratticeds a s

limited, the demand for improving oral proficiencyniereasinglyhigher, especiallyni relation to

36 Available athttp:/Mmmw.oecd.org/pisalast accessed June 15, 2017
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English as the international language of communicaiaglish is also requed for every updated
curriculumvitae model where the language descriptors are according to the Common European

Framework of Reference for Languages (CEF)

As a foreign language teachdmalve also experienced this imbalance, thalis,to the size of our
classes, limited class tinfBun, 2009)demanding curricula and to the heterogeneous groups we
face every yeawye are unable to giadl pupils an equal opportunity to participads a language
learner myselfl have always had the feeling that so much time is spent teaching / leai@hg it

we hardly ever have the time to use @ imoreauthentic way'?®

However, he evolution of blogs has led to innovative and imaginative creations; for language
teachers, the use of blogs has provided additional opportunities for oral fEactic009and in
particular video blogs have rapidly evolved to a highly creative form of expression and
communication(Biel & GaticaPerez, 2010)ndeed, the production of videos, their use in / for
education, and their integration in blogs have garnered much attention worldwide, triggering a new

phenomenon, Video Bloggingften shortened to ViogginGhristenssorf2011)definesvlogs as:

éshort for "video bl og" a wdgisiabig qnweb logothamncluelesvideor | og" (o
clips. ltmaybeentirelyviddoas ed or may include both video and writ
vlogs are known as "vioggers." Some vioggers post videos for fun, while others run viogs dgpdke pf

generating revenue through advertisements. While it's possible to set up a viog website, many vioggers post their

vlogs onYouTubesince it makes their videos easier to find. Additionally, YouTube offers free video hosting,

whichmeansvioggeracn post unl i mited videosé

ForCurran and/arshall (2011,)videoblogging is similar to blogs except for the fact that it presents

the blog in a video format. Considering tisin (2009yleveloped a class viog that was used by
students to upload their oral contributions. Though mainly aofalass activity for additional
speaking practice, according to the study results, wiege helpfulbecausahey promoted
authentic and purposeful language use among EFL learners, improved fluency, and learners also

reported they performed better than in fmeface situationsAs for listening skills, student so

37 hitp://europass.cedefop.europa.eu/sites/default/filesfegilf last accessed June 15, 2017

38 |n what concerns Soure, where | currently teach, | would say that pupilsrare@e disadvantaged once it is a rural

area, far from any tourist site, meaning pupils have no opportunity to speak English as soon as they leave the classroom
walls of their English class. Aware of thiswould say, generalisedhandicap felt by so amy EFL teachers, |

sometimes asked pupils to use their smartphones to record, for example, quotes or short videos and to share them in our
class blog to be listened to and commented by as many as possible.
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understandinglso improvedb wi ng t o the requirement that the

entries.

In an exploratory study conducted to investigate saletaikd vioggingSnelson (2015)oncludes

that vioggers recorded their videos in multiple settingisiding classroms, showed and described

school experiences, shared information and connected with others in a funny way. Teachers can
take advantage of the ubiquity of pupilsdé ha
videos to practise their English langeagills in authentic situations regardiehie school subject

or ask pupils to develop their listening skills and comment on some viogs. As stgeahittyous

andCardoso (2016) v I oggi ng i mpr o v easthey cenaecandeheisviicess pe a ki r

repeatedly, which, in itself, &great presentation practice.

Being a vloggeis thedream occupatioof many young peopland successful bloggers are widely
encouraged by their pe€Bombe & Codreanu, 201&ome vioggersven reach celebrity status

like the Green Brothet$ who became prominent through the originality and nature of their videos.
Other viloggers are even younger as is the case of the rgsar26ldDianna Cowerff who

created a channabout physics, astromy and scienegelated topics, or a 3arold discussing
books$?. In a quick youtube searohnv Iiogs | anguage | earningodo, hunc
appear oithe screen. While many of these vioggers are not really teaching a foreign language, the
vast majority of videos are in English these contextsbelieve content is far less important than

the ability to communicate and the commures)vioggers andur pupils may build. By watching
vloggers (or eventually becoming one), our pupils are learning (or practising) vocabulary and skills
they will need in their working lives. Their will and determination to do something should also be
valued and, as teachewe should empower our pupils to become creators and not just consumers,
or, whatToffler (1994)refers taasprosumers.

In the 2% Certury, the four traditional skills€adingywriting, speaking antistening) argtherefore

no longer enough. AccordingttieNational Education Associatigp014)NEA, i f t odaybés p
and students want to succeed in the future, they must also be proficient communicators, creators,

critical thinkers, and collaborators. The 4 additional Cs (Communication, Creativity, Critical

Thinking and Collaboration) emphasise terop | exi ty and gl obali satior
Afneed to be full y (NEA 2084gp6AhatEsthot new as@ackrowlatged r 0 0 ms «

39 hitps:/AMww.youtube.com/user/vlogbrothers
40 hitps:/Amww.youtube.com/user/physicswoman
41 https://Amwww.youtube.comger/milelongbookshelfffeatured
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by A.J. Juliani in a recent blogp@duliani, 2017pr i f we have wattakhed Sir
onyout ube, especially the @&®20l®)mavisGlyatikigh ng Sch
animated version. It is therefore urgemt,tbe one hand, to captivate pupils for school and not

alienate thefif and, on the other hand, to prepare them for a new working refaitgome jobs

that do not even exist y@World Economic Forum, 201%) To prepare our pupilsand not deepen

the already existing gapto be able to pave their path with creativity eggillience schools need

to be reimagined: learning spaces, school subjects, pedagogies have to change to equip pupils with

a new set of skills. This is so real that those applying for a job now are already facing deep changes

in their applications and selectionteria. Some recruiting companies are discarding degree
requirements in order to gvéevery applicant the opportunity
creativity, strengths an dSherril @a6sThismeangthat d | e s s
what really matters now is not what the candidate knows, but rathethefnedn do. Blogs or

vlogs can providean online space for meaningful learning, to promote communication and
collaboration among peers or with an internali@adience, and to show how creative and critical

they can be in their entries and comments; success in education is achieved when pupils are provided

with a set of skills that allows them to face the challenges of-eh@sting societguchas ours.

Asthe educational researcher Sugata Niitiza, 2013)pointsoutii | t 6 s not about mak
happen; i1itdés about | etting it happen. The tea

and watches as |l earning happens. 0
2.4.1.4. Blogs to Bster Metacognition

Though metacognition may be a natural aptitude, it can and should also be taught and nourished by

teachers with new class(room) dynamics.

As an asynchronous discussion tool, blogs allow participants to voice their ideas, interests and
thought§Gomes, 2008Yhe time to rdéct, to learn and share at their own pace, to even look for
further information if that is the case. RKachoska anéPetrovski (B17) pupils all have an equal

opportunity to share and therefore have time to be reactive to one anotteebareflective.

42as pointed out by Sanches, A. (2016, Marchil®3). escol a mudou pouco, Rerevedhdol escen
June 15, 2017, fromhttps:/Avww.publico.pt/2016/03/15/sociedade/notigiseolamudoupouceosadolescentes
mudaranmuito-1726244andSantos, J. P. @6, April 7).A Escola e a Quarta Revolugdo Industrial. Retrieved June 15,

2017, fromhttps:/fionline.sapo.pt/503581?source=social

43 Also seeby Jenny Soffel, Website Editor, World Economicufa. (2016, March 10). What are the 2¥sttury

skills every student needs? Retrieved June 15, 201 htts/www.weforum.org/agenda/2016/03/Zdsttury

skills-futurejobsstudents This website entry not only presents the skills that will be needed most but also compares the

top 10 skills needed in 2015 and 2020 in a summarised way.
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Meinecke, Smith andlehmanrAWillenbrock (2013)lso point this out by claiming that built into
the blog experience is the element of reflectiohich involves specific behaviours such as
questioning, exploratory learning, analysis and learning at deveta

Li et al. (2013}uggest that blog use encourages critical thinking e nethods and strategies
aredeployed highlighting the relevance of providing detailed instructions and rubrics on writing

bl og posts and on commenting on othersdo bl og:c

ForHuffaker (2005)blogs provide an online venue where-egffression is encourag&ng and

Yuen (2011po as far as to highlight four areas that blogs can potentially suppeksetision,

selfreflection, social interaction and reflective dialogue, for both individual and a group of students.
Consideringhat ina blog the presented ideas are the starting point for dialoguieeser two
authors,bloggers share their experiences, feelings and thougsetf-expressiori and thus

encourage sefteflection through communication, interaction and collaboratiorawéhl audience

and even link to other websites and blogs to deepen / optimize this exchange. This conclusion
resonates witBlood (2002)who, right when the first bhs emerged, argued that blogs can help

bloggers to become more reflective and critical observers of the world arouridéngrand’uen

(2011) though, add aaw dimension blog reading acknowledging that learners need to read and

reflect first before engaging in meaningful interactions. This link between posting and responding

is consistent wittDucate and_.omickds (2008)r esear ch i nsofar as they
progression from reading to writing blogs, specifically in a foreign language, and therefore became

more comfortable and familiar with the culturebtigging. This echoes several other references

(Huang, 2016; Vurdig 2013; Ward, 2004rguing that blogs facilitate both the exchange of ideas,

selfr ef |l ecti on and enable pupils to provide fe
relaxed, studergentered, and sedaced reading and writing target languag@éronmentHuang,

2016) For Ward(2004) it is not a case of either/olearnersvhoare blog readers amditerswill

find these activitiesutually beneficial.
2.4.1.5. Blogs for Intercultural CompetencesBeyondthe Classroom Walls

| have mentioned collaboration before and indeed it is of paramount importance fSGemtRiy

learners and their future careers. But what exactly is collaboration, here collaborative learning? For
Dillenbourg (1999% The broadest (but wunsatisfacttory) de
is a situation in which two or mor(llpeopl e |

other words, this clear definition places its focus on learning togetheydeigteach and learn
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together, taking advantage of a unique affordaiagegging:the ability to extend learning beyond

the classroom walls

In an increasingly connected and globalised world and more than we already do today, our learners
will likely experience collaborative wotkroughoutheir lives and mayinvolve workingin an
international team, hence withramrkers from different linguistic and cultural backgrounds. From

an early age, our pupils should therefore be encouraged and led to communicate with people from
different countriegMeinecke et al., 2013; Richardson, 2008 schoais well-placedas a plural

space for democratic and inclusive teaching and leaamdglogging in Englishfacilitated by the
teachermay bring furthebenefits Such benefits include greater awareness of the other and the
di fferences bet ween o feTdiscanchaemto winglatout greatera n d
understanding through intercultural competence, which language teaching is particlllarly we

placed to develop.
2.4.1.6.Blogs, New Literacies and ills

The definition of what it means to be literate has changed ovebtitrigeracy has always been
one ofthecentralgoak of education. However, the exelianging world requires neskills.

Therefore, aother strong reason for teachers to consider blogs as a pedagogical tool is the fact that
blogging can teach pupils the new literacies they will need to master in our continuously expanding
information societyRichardson, 2006)As our pupils spend more and more time online, for
Richardson (2006}t is crucial that we teach our learners the skills to analyse and manage it, the
process to mearch trustworthy sources, how to be a critical reader and viewer and how to organise
and summarise information. The same concern is encapsulated Intethational Reading
Association(2009)s uggesti ng that ATo become fully
bemme proficient in the new literacies of 2&enhtury technologies(p.2)

44 An example of this can be readhtip://shiningasoure.blogspot.pt/2014/07/canestdifficult -momentof-
muslims.htmlBackinJuly2014 a mont h i rbteak, oqe ofpy dusisthens L3ryeanicHboy- was

t

fasting the whole month of Ramadan for his very first

unleashed / triggered a very enriching and insightful exchange with somaupesssve all, with other Muslims from
different corners of the world. This example confirms an authentic and international audience and is consistent with
Duarte (2015)vho argues that a group blog actively supports learning activities, in this case with theioomfibu

pupil triggering comments thus assisting the learning of othisralso my strong conviction that being reached out by
people my pupils do not know and from different contexts, besides peaking motivation, interaction and bringing
authenticityto learning, it also promotes positive attitudes of respect, tolerance and acceptance towards differences.
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But what ar e t TheNawnafCoumalof TeachassEnglish 043 (BICTE),
updatedheir position statemenlarifying their stance in the following way:
Literacy has always been a collection of cultural and communicative practices shared among members of
particular groups. As society and technolobginge, so does literacy. Because technology has increased the

intensity and complexity of literate environments, the 21st century demands that a literate person possess a wide

range of abilities and competencies, many literacies. These literaciesiphe, iyftamic, and malleable.

TheNCTE Committeexdds then that

Active, successful participants in this 21st century global society must be able to

Develop proficiency and fluency with the tools of technology;

Build intentional crossultural connectiongnd relationships with others so to pose and solve problems
collaboratively and strengthen independent thought;

Design and share information for global communities to meet a variety of purposes;

Manage, analyze, and synthesize multiple streams of siemugimformation;

Create, critique, analyze, and evaluate multimedia texts;

Attend to the ethical responsibilities required by these complex environments.

As teachers it is therefore our duty to effectively integrate these new literémiesirirdaily

prectices thus closing the gapetween the speed of change in our daily livasgelybrought by

the Internet and the Information @@dmmunication Technologies (IETand the slow change of

educational paradigmSawmiller (2010andZawilinski, (2014)rlsoadvocatéhat using emerging
technologegasnd i ntegrating them into teasdeofng wi l |l
school to converge. One wayd#velopingdigitally competent citizens who, in the future, may

actively and successfully participate in society, is by incorporating aAddgffler (1977 put it,

AThe illiterate of the 21st century will not

|l earn, unl eP4l4, and relearn. o
2.4.2 CONSTRAINTS OEDUBLOGGING

Whilst teachers and pupisnreap the rewards of blogging, | am also aywém®ugh my own
experiencehat blogging teachers (and those willing to bedologger$ alsoface many obstacles.
In fact,in the literaturesome of the authors wistresghebenefits angbotentialof bloggingalso
draw attention to its downsidesjnce the multiple and muctesired benefits do not always

materialize.

Substantiated in resear¢hyngerfordKresser et al. (2012xdmit they made a wrong assumption
considering that -saveygapisoie segaked dgitabnativegPrenskyf t ec h
2001)-woul d enjoy blogging. This corroborates 1t
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native/immgrant dichotomy, which is basexbsentially, on theffective use of technology (or lack
thereof®) (Helpster & Enyon, 2010)

In an experimental study conducted.by, Lin, andHsu (2011)the authors compardik effects

of classroom blogging on ESL undergraduate v
approachand both groups had a statistically similar performance. In this case, according to the same
authors, it is legitimate to question whethes itvorth teachers pursuing bloggirtgking into

account not only the effort but also the time spent on designing and maintaining the blog.
Furthermore, the payoff is not immediate since it takes time to build readdtsimg. (2016also

repats that pointing out language errors on blogs was morectmgiming than on paper and

quite ineffectiveior peer feedback. As for pupils, another inhibitor for their successful blogging and
commenting is therefore the inabilitly provide constructive éedback due to their own low

proficiency in L2 (Huang, 2016)This is reinforced byin et al. (2013)who add that, in these

cases, pupil sd act i everthngigitameconsumimgby feetihgstofy t he f

anxiety and fear of exposition and being ridiculed by more able peers.

As for Arena(2008) this experienced Brazilian teacher blogger believes it is important to guide

pupils in their use of blogs for educational purpestsl o ggi ng dhohazppén o Asli mepe &
bl ogging is a challenge for teachers Adue to
from student s, and const r aArend 2008ppHblagging c at or s
happens dAonly i f | earners and educators appl
into another level of understanding of the language being studied and of, tfasciegting world

sur r oun dAreng 2008hpsHM. 0

In another studgAndergassen, Behringer, Finlay, Go& Moore, 2009pn why students choose

not to blog, results show that the main reasons include a preference for direct (online)
communication, and concerns about the loss of priiRagy(2006)also a advocate dblogging,
discusses two more downsides: firstly, accessibility, namely inequitable access from home;
secondly, safety issues,set of rules that should be followed as they were designed to protect
children from online predators, harassment or bullying. AB@mnalewsks (2014)study this

45 Simply using tech tools does not make us innovative or guarantee effective and efficient use. Indeed, digitising

|l earning experiences wil | nacdordingtdecensus AdamsiBdécker, i mpr ove pu
Cummins, Davis, & Hall Giesingg?O17)it r ans | at e i nt ot Tedmnolagyisdnenablerbetdoesa c hi even
not alone compensate for gaps in student engagement and performance attributable to socioecamawgg status

et hni ci t ytheinegration gf &echrblegy thraughout the curriculum should always be mdiy#techeed

to optimise pupilsd |l earning and our teaching, in othe
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suggests that students created their blogs in order to pass the course and treated blogging as another
teaching activity and not as a fordor exchange of opinions and information. Soares (2008)

age may also be relevant for successful blogging. In her omds wtleere seems to be a preference

Aito involve ol der, more mature and independe
and linguistic proficiency i np52dhAsBetnsteinget | an
(2004)admi ts fiLots of ki ds do nThdaynegeadidetheynéverat ' s n
will. Not everyone wants to “%he a writer. Espe

While viogs are more visible than the original blogs and could engagapgdifferently, other
concerns emerge for schools related to the prigadysafety of our youngsteend that is a
powerful reason to think twice before investing so much and then not being allowed to share and
publ i ci se o0 ymomatterheirlpatedtial orrdevelapingtangsage speaking skills, a
concern sharedy many educators and teachers worldwideluding Portugéf. In this case,
however, astrategyto captivate learners and prevent potential problemdd be forteacherso

be the ones to opt for viogging, thus introducing another treeftipped classroorff even if only

for a few classes.

As asserted before, blogging is challenging for teachers and pupils alike but for differentlteasons.

is evident that pedagogical benefits exist, but constraints have also been idardifteechers

readyto makea greater investment in this arésa® Duarte(2015)saysi The commi t ment
administrators and instructors is crucial to iemgn success e r ms 0. Suclpinvestingn is

important toovercome the hurdldseyfacein schoolson a daily basis and tansformblogging

into apedagogical benefit.

46 Indeed, based also on my own experience and on an informal questionnaire answered by my pupils in the end of our
3yearlong blogging experience, akpressed positive attitudes and beliefs in what concerns BALL, but this enthusiasm

did not translate (enough) into their engagement in blogging activities. Though | wish | had experienced far more

commitment, | believe | cannot complain much aboutmypwnp i | sd par ti cigfeadl,bebveeni n our cl
2013 and 2016, we reached the modest numbers of 269 blog posts and 1347 comments, a feat when compared to other
edublogs shared IBortal das Escolas the truth is that this discrepancybetwpemp i | sd opi ni ons, bel i ef
their intentions, and their real actions is consistent with prior regeareal., 2011t in et al., 2013; Wu, 2008)

47 SeeComissao Nacional de Proteccdo de Dados (2016)

48 According tohttps:/ibrary.educause.edu/resources/201#itid@syoushouldknow-aboutflipped-classroomshe

flipped classroom ia pedagogical model in which the typical lecture and homework elements of a course aré reversed

s 0 t Imthe replrppsing of classe into a workshop where students can inquire about lecture content, test their

skills in applying knowledgend interact with one another in hantdsactiviies Bergmann and Sams (20t&im

that teachecreated videos as an instructional pusted on the blog to be discussed in class can also help absent pupils

as well as the absent teacher: absent pupils would have access to the class content and would not feel left behind; in case

the teacher needs to be absent, posted videos can fme thodght, for project work, for reflection and would redeem

the absent time.
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2.5.EDUBLOGGING INPORTUGAL

Portugal hasalso been subject to the saimemds and subsequent enthusif@rloggingwhich

have taken place around much ofglube

The projecBlogopedié’® - the Portuguese Blogosphere Encyclopaediferred to byGomes &

Lopes (2007)s a wiki that lists blog categories to help users in their searches which reflects the

growth of bloggers and blsgn Portuguese; in another search in the Internet Aféhh@vever,

there are blogposts dating back to 1999 (théselft | ed Pi oneer s)Antesded t her e
haver sequer um nome para o fendGmeno, antes de ekistijger ja seescreviam blogues em

Portugal

By the beginning of the new millennium, the Portuguese blogosphere welsaaistderisetly a

growing diversity that can be explained by technological aspects (for example, viogs) and the topics
the Bogs focused orgs can be exemplified by travelblogs, photobl@smes & Silva, 2006)

among others. Anothpossibleexplanation for such varietpuld bethe objectives underlying the
creation, for example, of edubld@3omes & Lopes, 2007)

Besides the explosion of references to blogging and new bloggers sprouting constanfly, SAPO
the largest national search engine, also made a blogging service available from November 2003
onwardgGomes & Silva, 200&antos, 2004)

Echoing what was happening abrobthggingin Portugablsocreatednterest fromacademics
teachers and educators alike. A growing number of teachers of all subjects and levels have
discovered and experimented blogging aadacilitating tool in teachinglearning and for

communication. A&Somes (20083tates:

The fAbl ogos ph e rasebofeducationabtablyg thatemirgee aivasiaty ®f purposes: there are blogs
created and moderated by individual teachers and students; blogs with a collective authorship consisting of both
students and teachers; blogs concentrating on a particulas; trehthose that aim for transdisciplinary reach.
Some blogs are digital portfolios of work carried out, and other blogs that act as a web presence of schooals,

departments or student societies. The type of use and the number of teachers and studmhtkeps!

49 http://blogopedia.aventar.eu/mediawikifindex.php?title=P%C3%Algina_prjtagpaiccessed June 15, 2017
50 http://web.archive.org/web/20070310064502/http://grupos.com. pt/blogopedia/l1 % C2%BlasPastessed June
15, 2017

51 hitp:/blogs.sapo.pt
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increasing. The educational blogosphere is increasingly expanding to the different educational stages, from pre
school to higher educatiqip219

Gomes (2008)rites extensively about the educational uses of biefgsring to their appli¢ons
in terms of strategy and / or resourcepfasiouslymentioned in 2.4.% In another articl&somes

andLopes (2007jlustrate the educational uses of blogthe following way:

Blogues de fontes extemas as
escolas, de informago teméatica
ralevanta, reconhecidos como
validos pelos professores Blogues como espagos de

P intarcimbio e colaboracio

Blogues como portefdlios digitais
ou diarios de aprendizagem

Blogues como Blogues como
recurso pedagogico |- - estratégia pedagogica

'“‘“ Blogues como espagos da ‘
- simulagéo efou de

EBlogues sob a forma de simulagio efou debate
repositarios de informagio
pesquisada, sintetizada e
comentada pelo professor

Blogues como espago de
integragdo e comunicagio

Figure 2: Mind Map with Blogging Educational 4és (Gomes & Lopes, 2007)

Aware that this is an incomplete representation of the plethora of possibl@amesandLopes
(2007)revealthat more can be added, namrelyardinghe use of blogs as a pedagogical strategy
with students being challenged to research, analyse, select, summarise and publish information

about the studied topics and / or the ongoing activities online.

Carvalho (2005) also exhorts thenefits of this 2.0 web tool ardcourageseaders to try it out.

Il n it, he mentions Teresa Al meida DO6E- a, an
Portuguese colleague to create a successful blogging experience and being internatimieadly awa

for it (Farmer, 2006)

D’Eca(2006) herself describes the whole process of creating blogatassnd out of the class
activities, her expectations and slow positive feedback ffagreiders, which emphasises the idea

that blogs can be used differently with all age groups.

Judging byGomesandLopes (2007) and Gomeard Silvas (2006)considerations, a decade ago

the Portuguese school btog pher e was already getting busy
comprehensi ve (Gamesl & lobpes, @00%.118)t? e abspecially due to the

technological evolution, variety of topics approached, ashippand usage goals. In three artjcles

Gomesand lercolleaguegGomes, 2008; Gomes & Lopes, 2007; Gomes & Silva, 28@énpt

52 Personal translation fro@omesand Lopes (2007)
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to systematise the uselbbgs in educational contexts and sltaes own contributions asan be

seen irFigure3 below

Recurso pedagégco o=

Comg
em articulagdo

Meio de nteracgliof -~ promovendo ;
& colaboragio — h ;. |—‘—¥
set "
podend de avaliagdo

”/Puq,mk{“ ’
/' ~

P s como T
/'! escolares |4-E Estratégia pedagdgica

\ o\
U
;

3 LA
—~ P
Espagos de mfomagdn |~ S
3 S
¢ gestio Wi,
\-\ Pedagdgico-administrativa

=T sohaformade o mimm
| gerais +———————— Repositérios de informacio especializada
Aot b

\ | de aprendizagem

Figure 3: Mind Map of Different Educational Blogd¢s (Gomes & Silva, 2006)

As the authorthemselves disclose, this is an intricggtincompleteweb of connectionsjjue to
the increasing complexity of the educational blogosphere. Followingttaispt atategorisation
and sharing the same argumenasies an&ilva (2006)who argue that these endeagresult
in better knowledgand reflectiorin relation tothe potential of educational bloggirgglow (see

Figure 4)s my ownattempto categorise theducational uses of blags

Multidisciplinary / by subject or discipline

Pupils’ / Students’ Level

N

Unique
Educational Blogs|—— Authorship —
\ o Shared
Strategy
/
Objectives ~
Resource
- Scholarly / Academic

Specialist Blogs

(Educational) Technology

Figure 4: Outline of Educational Blog &ks

The issue of authorship shouldrimed heres itindicatesthea ut hor sé wi Il Il i ngness
blogging either as a class activity or as a complement to the traditiortd-face teaching.

Furthermore pupils tend to value their schoolwork when they have a clear purpose and deem it to
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berelevant either for themselves, their future or for someone or something they consider important.
As suchploggingcan be motivationainda pedagogical strategiichfacilitates the development
of many 2% Century and ICEkills, as well as writingout is a processhichrequiregpractice.

Figure5 belowis apersonatietailed versionf educational blog uses.

Multidisciplinary / by subject or discipline

Pupils’ / Students” Level - from pre-school to university

= Educator { teacher / professor

W\

Unique
Pupil / student

Educational Blogs |7 Authorship

Teacher / professor & pupils / students

Shared == Fu
~

/

Strategy.

e = [ntegration

Objectives
Resource = Access to specialised information

Information made available by the teacher

Scholarly / Academic
Specialist Blogs
(Educational) Technology

Figure5: A Detailed Rpresentation foEducational Blog Wes

In order to take advantage of tinipressiveangeof pedagogical usehe organisation of resources

also needed to be place.From tle 8 0 6 s therahasadeed an increasiogncern and
investment in both teacher development and equipping schools so that all public schools would
have at least one computer witkernet acceg€outinho, 2006)However, only in the 2007/2008
school year did the Portuguese governmpnbritise investmentin Information and
Communiation Technologies (ICTs) wifPlano TecnoldgicoalEducacador PTE), with the goal

of placing Portugal among the most advanced European countries in the technological
modernisation of educatigibousa & Silva, 2009Pottugal also encouraged the purchase of
personal computers, throughoampulsory educatioriheMagalhaeseingthe moshigh-profile

example due to the fact that it was aimed at primary school chitiosta, 2010However, the
existence of computers at schdoks noautomatically imply deep changes in classroom practices

i andevidence ofhisis the prevalence of chalk and blackboards that are still standard equipment.
Nevertheless, this effort i mpacted school sé6
an increasing number of teachers taking advantageelufiological resourcesincluding with
blogsThis growing recognition of the relevance of blégd toa number of publications atige

initiative of giving different awards®; ulimately this led to the creation of a Catalogue of

53 Following the trail of Edublogéhttp:/edublogawards.com/previenmners/ last accessed June 15, 2017), the year
2005 witnessed the launch of an Iberian commimaiged contest as an incentive awarding the best blogs in the different
categories in the field of educatitmtheir own wordsiOsPrémios BLOPE&ImMBLoOPEE umBLOgue enfPortugués

32



http://edublogawards.com/previous-winners/

Educational Blogs Catalogo BloguesEDUfor all subjects / levels, the onlyagfiorm of its kind
in PortugaP?

Aware that blogs wet@ready a resource and tool with increasing visibility within schools and that
it was already possible to identify countless good pracEE€EEwanted taconcentratéhem all

in a single placewith the catalogue alsbeinga way of providing suppoit technical and
bibliographical- to those willing to start using blogs in an educational setting. A couple years on
and constantly growing, this database clearly indicatesltiys are a facilitating to@br learning

and communication.

In Portal das Escolasafter a simple search, on April"12017, only under the ta@tiquetd

Al ngl °s0o, there were no results. Another atte
and curricular area and thisé there were four results: of these four, only one of these blogs is still
running and being updated while the other three werelsieolt The last search included the
simpleuseofil ngl °s o f or (abhdmet unden the tagndB8 rasultseraergeda
However, a minority of these blogs are in Portuguese and are not meant for Englishdedching
learning. Even more striking is the fact that the vast majority arelisdrtand have no
comment®. In other words, not a single blog directlydtwes and engages pupils since tlgre
little evidence ofpupilsb active contributions in some cases, visitocennot be certaiwhether
pupilsaccess the blogs as they are supposed to or everplsidhe suggested tasks. There is
absolutely no interaction with learners much less blogposts by ttsemprisingly not even in
European projects. There ghereforedifferent motivations for the creation of the aforementioned

blogs within thePortal das Escolasand not even geography is a common dominator as they are

ouEspanhol na area da Educacéo) pretendem divulgar e incentivar a utilizacao da importante ferrameritague é um

na 8r ea d aPrdieddanwsqus<estes prémios sejam uma marca de respeito, reconhecimento e homenagem
ao trabdio que os educadores tiveram durante 0 ano, que as suas contribui¢tes e esfor¢os sejam mais reconhecidas pela
comunidadéLater, in 2008, and replacing the original and only edition of BLOR#Es/Edublogawards.com/previeus

winners/ last accessed June 15, 2017), another contest was launched but just for Portugal and foFaitbfyétarthe

original goals, this new BLIBIEhttp:/ledublogawards.com/previewinners/ last accessed June 15, 204@uded a

public polling system and many more categories, which reflect the extent of creativity and blog use in education. In the
2008/ 2009 edition, an APRPfdt mEendAgairaneossBduantmly, in 2082, tterat egor y
was anot her TcComtcasts ofi (iipdedftoigtom/itdogues kidsmaist accessed June 15,
2017)promoted in partnership by International Business Machines (IBM) and Ministério da Educacéo e Ciéncia having
asagoaltopubliciseinblogseg school sé6 wor k with KidSmart.

54 Launched on March 10, 20lunder the responsibility Bfjuipa dos Recursos echologias Educativd&RTE and

the tutelage of the Ministry of Education, the Catdlogo BloguesEDU (available at
http:/portaldasescolas.pt/portal/server.pt/commiGditcatalogo_blogs/2B4¢ d e s-sei ant@los os docentes que

queiram publicar e divulgar o seu blogue revelando trabalho realizado com os alunos. No Catélogo, o docente tera acesso
a um conjunto de blogues utilizados nos diferentes niveis do lefisicme secundario, em distintas &reas disciplinares e

que séo divulgados como exemplo de boas préaffb#ts:/Amwww.erte.dgidc.miedu.pt/bloguesediu

55| made several attempts to contact thg breators but none ever replied.
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scattered around Portugal, from Barcelos to Silves, though they are visibly more concentrated along

the coast and between Settibal and Bfaga

In a pivate communicationvith the only person in charg¥ this informationupdate, the last
registration was numbered 826 which means that between 20t taedime of writing22nd

March 2017, this was the total number of registered eduglatdmys. However, amornhat
numberare now blogs thdtaveexpired and not ydteenrevisited;othersare no longer activer
haveproblemsandaretherefore not revalidatednd there arevensome withdouble registrations
(because the teacher forgot that it had already been regidteesantlythere are 211 public blogs,

and a further 45 awaiy approval. Eveif all the information theres not updated as confirmed by

the person in drge and by the date stamed the tabledastedited on 2014 December 11D
collected data is nevertheless revealing that blogs are not being used for interaction and
communication, for improving pupvikessasaskil |l s,
Adi scl ogAlneida, GasiglasocSanto, Souza, & Luquetti, 2012)

As of 2017 andakingmy school as a reference, even when teachers do have some knofviedge
the pedagogical use of ICfhere is ndechnicalsupport or monitagation in ICTto help withthe
problemsoccurring withthe few(fully ) operational desktopsroblemdurther, asbudget cuts have

made the renewal of equipmenteasible, the existing laptops are obsdiedees, 2014)

Using blogs foreducationaboalshas attracted certain degreef attention in PortugalWhen
searching scholarly ezines, university repositories, conference proceedings, books or web pages
from scholars, we find sumberof articles, dissertations and theses. Howévesgare limited to

studies ofa particularschool and different school subjects as, for example, reporedusa &

Silva (2009; Ferreira (2014jocused on specific language issuredhis casen writing and how

teaching ad learning Portuguese is processed using ugs(2011analysed the different types

of blog posts, the underlying educational purpose and the languagdersaglies (2014)etails

the positive perception of the usdotafgsin aMathsclassusinganalternative curriculuniylartins

(2019 considerech b | o g 0 te bripgdamity and pres¢choohlrseryschoolcommunities

56 Map available on
https:/fusiontables.google.com/DataSource?docid=10ggY61wAVXYpHNNFiXQJ2nhOIPATV3BxJUJz3BgK#map:i
d=3

57 hitps:/ffusiontables.google.cdbataSource ?docid=10ggY61wWAVXY pHNNFiXQJ2nhOIP4TV3BxJUJz3BgK#row
sid=1
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closer by monit or iVargla(2015Enplementet an eTavinnigpidject | ear ni r

to determine the motivational, linguistic and socioculfpméntialto learn EFL

Unlike theabove cited studies in Portughis research projecs an attempt to capture data from
across Portugdtom various schoabettings from the English teachers themselvesa study
hoping to make a modest contributioim the Portuguese contéxto explorethe ways in which

pupils and teachers may benefit from using biggecifically in the EFL class(room).

The relevance artdpicality of blogs have beettuly acknowledged by the Ministry of Education
given their inclusion in the Portuguese English Curriculum obje¢Breso, Crao, & Duarte,

2015) more precisely for®graders who should be able to inte@tyeneral issues artd cite

from the English CurriculumrfEscrever comentérios e mensagens em blogues e redes
S 0 c i(pdl)ls a bboader perspective, thitetasde AprendizageriCosta et al., 201@pecifies

the competencehat pupils should have by the end of each dytiere,39CEB; in relation to

ICT. There are four domaiiidnformation, Communication, Production and Safedjl aimed at

the pupil déds gl obal de v wihldogsheng includeslompimane r s e
educationonwards Just recentlythe Diregdo-Geral da Educagdo (DGHublisheda working
paperTr at ar o0os OSildeiraa Pegsaa,rPinté, Pagelk Carvalho, 2017)which
includes an activity dedicated to the blogosphe&8)@nd ends thpaper bysuggesting &
creation of a class blog followed by several activig@silarly, Pereira, Pinto, Madureira, Pombo

and Guedes (2014h Referencial de Educacao para os MetidMedia Education Guidance
(English version available)highlight the impora n c e of | earniedg to

critically,0(p.6)a skill set involving

€ being abldo recognise and value the content that contributes to the broadening of horizons, to understanding
what is going on in the world, to welcoming the diversity of values and worldviews and to the construction of
identities. It further involves the acquisiti of processes of seléfence against the risks and threats, including

those arising from the new media and social networks. (p

Bearing this in mind and reflecting other

frame of reference for theedagogical work in media education issues in preschool education and

primary and secondary schooli@.5), andincludeasust opi ¢ cal l ed AParti

the media | Produci ngf We nared t({pB3Iitspedodsiaage s 0

descriptors specifically refer to blogging frgoimary to secondary which again stress the

58 Etwinning isa free online community for schools in Europe which allows educators and teachers to find partners and
collaborate on projects within a secure network and platfocessile athttps:/Awww.etwinning.net/pt/pub/index.htm
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application of blogging to enable our childre

them to use thgotential of the media responsibly and alert them to the dangers to which they may
be exposed (@bhrough them. o

Likewise, the latestPerfil dos alunos a saida da escolaridade obrigat§Nartins, 2017)
acknowledges that new principles, values and key competences (and not just knowledge
acqusition) imply changes in our pedagogical practices. Aaagritd the document, this preil

aims to create a framework and is definitely not a uniformising attSogte of the practical
implications of the document are studegnitredness, the promotiohactivities that allow pupils

to make choices, the expression of their points of view, predadnmg and decisiotaking based

on values, in and outside of the classroom. Unsurprisingly, these consequencesarenas to
blogging amongupils withthe required technical and technological knowl¢itgatins, 2017)

In the last four sections of this report, thitig, significantpotential for educational blogs to be
applied to FL classd®s beendentified as have the constraints thaty also be present in school
settings.The Portuguese education system, under the auspices of the Ministry of Education, has
duly recognised, over the last 30 yetrs,importance of ICT in educatiagd poviding pupils
with 215 CenturySkills for a global worlddriven by rapid change in new technologiésgs have
been identified as an important part of this pro¢ésaever, if teachers are not provided with the
necessary resources and skills to implement practices to prepare pupils forthiargyieg world,
then such skills are unlikely to baccessfullgleveloped in the classrooAs EFL teachersccupy

a unigee position tqoreparepupilsfor global citizenship by exploringcultures andialues,and
usinglanguage, technologies andmmunicatiori this projectset out tdbetter understanthe
perceptions dPortuguese EFL teacheegiarding the usaf blogs The empiricapart ofthis study
will be related in the next sections of this report.
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CHAPTER 3 T RESEARCH RATIONALE AND
DESIGN

The essential point is that good researc

(Gillnam, cited inDérnyei, 2003p.1)

In the previous chapter, | focusedtba rise andevelopment of new technologies, and how blogs

have beepart of this rapidly changing and ongoing process. | also considseaich studids

both in and outside of Portugiaiocusing orthe potential benefits and constraints of ublogsin

educatio. Now | will set outheempiricalstudy with the goal of this chaptéeingto present the

overall frameworkand underlying rationatef this researcproject |t addr esses the s
and objectives, whilst also providing information onrdsearch methodologiat is, theliverse

strategies and steps takeicddect the necessary data a novice researcher, butexperienced
practisingteacher| also attempt to give an honest accanfithe challenges faced during this

process.

3.1.RESEARCHMETHODOLOGY

This project aims to make a modest but worthy contributioestearch carried out in Portudal.
intends to fill a gaj that of the absence of any reseandRortugakpecificallyinvestigatinghow
EFL teachers in Portugagrceive the benefits of usiblpgsin the classroontp what degree they
are using bloggnd what might be some of the factors that could deter them from usingséogs

pedagogical tool

Rather than focus on one level of teaching or one schoolaaiesas to tnto reach as many EFL
teachers as possibieespectiveof geographical regn, level of teachingr levels of experience.
This wouldnot onlygive the project richer datiaut also allow me to see if thei@any emerging
patterns in EFL teachingegarding the research objectivaspss the Portuguese context.

Taking intoaccount thigyoal, the questionnaire was thought to be the most appropriate data
collection instrumerthat could achieve this aifRurther, as my supervisor and | are longstanding
members of APPI, one of our key strategies was tourseontacts wiiin thisimportantEnglish
teachingorganisatiorto disseminate information andseire greater numbers of EFL teachers

would complete the questionnaire.
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Figure 8 below from Ary, Jacobs, Sorensamnd Razavieh (2009,.83)- illustrates the stages in
the research press followed by my project hi s chapter essentially fo
studp and the 6Collect the datad phases.

Select the problem

Report the Review the
findings literature
A
Interpret Design the
the data study
\ Analyze the Collect the /
data data

Figure 6: Stages in the Research Process

The central data collection instrument of this study is one that is largely assodfatpehwiitative
researchQuantitative and qualitative reseastk contrasting paradigms in mawgys as can be
seerfrom Table 1 belowadapted fromi\ry, Jacobs, SorensamdRazavieh (2009,.p5)

Tablel: Quantitative versus Qualitative Approach

QUANTITATIVE QUALITATIVE
PURPOSE | Teo study relationships, cause & effect To examine a phenomenon in detail
DESIGIN | Developed prior to study; the researcher | Flexible, evolves during study; the
is independent from the object researcher interacts with the object
APPROACH | Deductive, precise & reliable Inductive & iterative
TOOQLS | Uses preselected instruments, here Active, systematic & rigorous
questionnaires questioning
SAMPLE | Uses large samples Uses small samples
ANALYSIS | Analysis of numerical data Narrative description & interpretation
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The two paradigms are not mutually exclusive and although my approach is essentially quantitative,
at the start of the project, data collection methods associated with qualitative research approach were
also part of the research design. Further, as wakpkained in greater detail later in this chapter,

the main questionnaire of this study also included-epeled questions, not only allowing us to
explore the responses from a qualitaiiterpretative perspective, but also allowing practising

t e a cvoieesi thal is responses in their own woids be registered and to provide important
contextualisation of their own teaching settings.

As distinct as quantitative and qualitative research are, they are also complementary paratligms
Milesand Huermang o as far as to remind us that #fAQual
validate, explain, illuminate or reinterpret quantitative data gathered from the sameds{algiects

cited inBogdan & Biklen, 2006, p.41Bearingthis in mind, for this dissertation, and in practical

terms, different phases were established, each step to improve and refine the former and hence the

overallresearch design.

In the following section, | willescriban more detail how theeseech was carried out.

3.2.IMPLEMENTING THE RESEARCHDESIGN

This sectiondescribe how the research methodology was implementeghré\sously saidthis

study wadargely carried out byusing a quantitative approacrhis was undertaken different

phasesfirstly, with anexploratoryquestionnairgthen apilot questionnaireand finally with the

application of thdinal and nainquestionnaire.

Broondef i nes questionnaires as fAany written i ns
guestions or statements to which they are to react either by writing out their answers or selecting
from among e fasciediiDirgyei, a003pHer s . 0

Ddrnyei (2003p1) claims that because questionnagmeselativelyeasy to construct, versatile and
able to gather a largenount of infomation they are one of the most widespread methods of data

collection inL2 research.

In 2016, | begamplementingmy research plan wittwo exploratory questionnaseAccording

to the Merriam Webster di c fidonewracregted totifde t er m
something or to | &.adspartomypresearcapatheywercistendeddash i n g o

a starting point, to gather genenalormationand help me identifkey issues thatould be

addressed in thguestionnaire®f the following phasesThey mostly included opesnded

59 https:/mww.merrianwebster.com/dictionary/exploratoigist accessed dane 15, 2017
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guestionswhich allowed me to eliotoncerns of EFL teachers regarding new technologies, and to
probe for feedback in @on totheir knowledge abotilogs Due to limitations of spacandthe
nature ofthese questionnaires as a means to refine ideas for the neytidstmnnairesthe
presentation and analysisthese are not included in the main body of this report. However, both
exploratory questionnaires are includedppendix 1 and 2 respectively, and the analysis of the

data collected can be found in Appendix 3.

Being a presger at an APPI SeminarArcozeloin October 2016, asked participants tmmplete

a printed version of thexploratory questionnaif@ppendix 1)at the end of my presentatiay.
week later, aregional APPI Seminam Vila Nova deSanto André, my supervisor was presenting
andappliedthe same exploratory questionng#gpendix 2)at the encbf his presentation77
teachers in total responded to thesing meto identify important issuebneeded to address in

the pilot questionnaire

In the process of constructitige pilot questionnaire | considered several aspedisstly, length

in this cas@ot too long to discouragdpeisy teachers from respondibgtsufficiently longto allow

me to collect relevant infmation next,layout, meaning a usdriendly gppearance with simple

and clear instructionsglso important was thassurance of confidentiality and anonymity of
respondenti order to encouradenestyn their answerd started by contextualising the project

as well as thanking respondenitsalso included succinct and informative instructions and

introduced varied questionnaire iterfs.was the case tite beginning of the questionnaire, there

was aThfaintkalyofuo and a s mi |expess mppprecationfathdrui | d r e

time and cooperation.

For Cohen, Manion, & Morrison (2000% the wording of questionnaires is of paramount

i mpor fpa6@wbdch | eads them to cl ai mopaexrt dApret
Dornyei (20072l so i nsists on piloting Aresearch i ns
(P.75t he project and adds that AJust |ike theat
rehearsal to ensure the high quality (in terms of reliability and validity) of the outcomes in the
speci fi(P7rontext. o

Therefore, based on tatacollectedrom the exploratory questionnaire, notes from my research
log andfurther reflectionlast January a pilot questionngigpendix 4)was applied to all EFL
teachers in a"2and & CEB school in the Leiria regi. For reasons of confidentiality, this school

will not be named sindeachersvere assured thahonymity would be preserved
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Administering this prirgd pilot questionnairéo a cohort of 9 respondensimilar to the target
population the instrument was designediairnyei, 2003)served several purpog€ohen et al.,
2000:
- To check the clarity of the questionnaire items, instructions and layout;
- To gain feedback on the validity of the questionnaire items, the operationalization of the constructs and the
purposes of the research;
- To eliminate ambiguities or difficulties inording;

- Togain feedback on every single aspect the respondents could provide;

- And to identify any need to reformulate, replace apmadown items, or even add nenes(p.260)

Indeed, this proveth be a useful procebscausseveraltemswere changeathersefined anda

new oneadckd this latter chang®llowing some responses to the last questfiqaseAppendix 5

with results) The pilotquestionnaire/aslargelydesigned with closed questiphikert Scale items

opinion scales and lists of indicatomhilst the last two items were opended questiong/hich

aimed to tap into teacher chhquaitywrormatoraddsew f eel i n

insightsmight be collatedlhis mixed guestionnairejustifiedby Dérnyei 003 who argues that

é by permitting greater freedom of expression, dpenr mat it ems can provide far gt
quantitative data. The open responses can offer graphic examples, illustrative quotes, and can also lead us to

identify issues not previously anticipatém47)

Thereforethe main questionnaimed tocollate relevant informatiom a systematic manner
(Dornyei, 2003ith a much broader sample. Thereforg time, effort and coseffective way,

it was meant to collect significantamount of informatiorfrom what was hoped would be a
relatively large number of respondestsl theipoints of view concerning their use of technology,

blogs and suggestions/alternatif@classroom practice

Followingthe previouphases described above, in March 2017, the main questionnaire was ready
andmysupervisoaend | requested APPI GosAPRAimesnbesstThismce i n
was done by email\gain,introducbry wordswere usedtb explain the purpose and significance of

the study, the acknowledgement of our appreciation and my caasgivenfor questions or

60 The differences from the pilot questionnaire to the main questionnaire are the foli@uéstions 3.1 and 3.2 from

the pilot questionnaire became just Zppliicatbhe dmaidn 491
pilot questionnairgvas 3.5 in the maingstonnarea nd sl i ghtly different: no | onger
fiwhen using a blog in class, é0 InhepilotquestomaireyeksionB.3 coul d o
asked for a link in case the blog vetils active and in the main questionndileecame 3.8; 3.16 was the oréquired

guestion that was absolutely new in the main questiofirib@ene on social media after being referred to by resptand

in all guestionnairedoth in the exploratory and pilot
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comments that might aridewas hoped that thoncerted strategy would increase the quality and

quantity of participant response.
The mainquestionnaire (Appendix 6pntained five distinct groujas items

Group one aimed to gather respondemswerd bi odat
Group two concerned t he r amgdlielcitdrdomatenabostc hool a
blogs. In this group, there were two alternatives when respondents reached item 3.6: in case their
answer to have ever creating a blog affisnative, they would go on to item 3.7; however, in case

their answer was negative, the questionnaire would automatically take them to ifémpBotsed

as before. Group four addressed teaching English in Portugal and the last group consisted of two

openended questions and a request.
These questions atiteresponses will be presented and discussed in the next chapter.

Unlike the pilotquestionnaireghe main questionnaioentained a request to respondeafter the
two operended gquestiongo leave their email contact if they were willing to be interviewsithg
a Skype conference cdRegrettably, teachers who dhtially indicateon the questionmas that
theywould be willing to be interviewedbout their experiences with blogkd not replyto my
emails, and due testrictions of time and professional commitmethis phase of the research had

to be abandoned

Unlike theprevious two guestionnairgthe main questionnaire was administeagdine,in other
words, APPI staff sent out our requigstparticipationby email,which included the link to the

questionnairé!

This option for collecting data via the Internet and APPlaaesfully consideredVly supervisor

andl are both logstanding APPI members and speakers at its seminars and conferences. As such,

we trusted that being familiar with our work woeldcouraggp ar t i ci pant sd r espon
members arEFL teacherand thus the target population of my research; only APPI has the email

address of itetnembersand, consequently, its staff were the only ones who could send out my
guestionnairéo teachers across Portuda Dérnyei (2007points ait, webbased research allows

access to fispecialised popul at ((pXbadenshresc h wo ul

a high level of anonymity, thugreater likelihood dionesty. In addition, by providing a hyperlink

61 Accessible at
https://docs.google.com/forms/d/e/1FAIpQLSdHSXMaLT42limxYabh  G9nHdxdbGCMOKa7uaywY GlfskAlviewf

orm?usp=sf_link
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and a deadline, respomtie would not feel pressured to fill it in, or hurriedly, which, ultimately,
would contributgo the validity and reliability of the answeBy the deadline ofarch29", 93

guestionnairesad beeircompleted and registered

Table2 below is an overview of the three phases of this research projgstespkctivebjectives.

Table2: Overview of Data Collection Methods and Research Objectives

Quantitative Approach:

Data
Collection Dates /
Methods/ Period Research
Instruments Collected Participants Objectives Comments
Teachers of English
as a Foreign -To gather general
Language (EFL} / information, identify Printed
Exploratory 1= 8 Tih participants in 2 main isswes and questionnaires in
Questionnaire October 20165 Regional Seminars emerging patterns on the English
organized by APPL usze of technology and
MNurmber of blogzing.
participamt== 77 [71
famale; & male]
-Ta check its clarity;
-To gain feedback onits
validity;
Zad & 3= CER EFL -To eliminate ambiguities
weachers from a or difficuldes in wording;:
school inthe Leiria -To gain feedback on Printed
Pilot Questonnaire From 12= to 20t region every single item the questicnnaires in
Jamuary 2017 MNumber of respondents could English
participants =9 [& provide;
female; 3 male] -And to identfy any need
to reformulate, replace or
narrow down ftems, or
even add new ones,
- To obtain data in order
to answer research
questions;
EFL Teachers f APFPI -To collect a large
members, ameunt of information cn Omnline
Main Quastionnaire From 20= 1o 26th Number of respandents’ points of questionnaire using

March 2017

participanfts =93 (37
famale; & male)

wiew concerning their use

of technology, blogs and
suggestions, alternatives
in a time-.effort- and

cost-affective way

a Google Form

In the following chapter, | move from thstudy design andmplementation ofresearch

methodabgy to the analysis of the data collected through the main questionnaire.




CHAPTER4 - DATA ANALYSIS AND DISCUSSIONOF
RESULTS

If you torture the data enough, naiuile alwaysconfess.
(Coase, 199%.27

This chaptercontains the analysis tife mainquestionnaire sent via email to Portuguese EFL
teachersThe questionnaire items were analysed quaediifiapart from the two opeended

questions at the end of the questionfiainech were analysed qualitatively

Except for the inspiration taken from an eTwinning QuestiorfAfinePart 2, thequestionnaire

was created and developed for the sole purpose of this study to find out about English language
teachersd experiences and pmevicugyendidatedtwas concer
structured in five parts and comiadl a total of 26 closed questions followed by 2 open questions

and took on averagebetweerb-6 minutes to complete. In case the answer to question 3.6 (if
respondents had ever created a blog) was negative, the questionnaire would be even shorter and
faster to complete as they were automatically taken to question 3.15. The questionna@gevas

available on March 22017 to all Portuguese EFL teachers and was online for nine days. Besides

the email sent out by APPI, the questionnaire was also mosted AP P | 6 sAttiie@rd efb 0 o k

the nineday period, 93espondentsad completed the questionnaire, with this nurciiestituing

thedatafor the analysis that follows.
4.1.BIODATA

In order to have an idea of who the respondents were, they were asked about gender, years of

experience, teaching location and levels taught.

Female 87
Male b

>

Figure 7: Distribution by Gender

52 Though at a European level, it was a referenceaartitative largscale survegf €T wi nner sd) teaching p
and professional development activities and ndggavailable online at
http:/ffiles.eun.org/etwinning/Monitoring_Survey 2014 english.pdf
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As can be seen froRigure7, 935% of all respondents were fem&eom my personal experience
of attendingAPPI seminas or conferencg this gender discrepancy always stands out among

presenters and participants glike this wasinsurprising

0-5 years 1 1.1%
6-10 years 6 6.5%
11-15 years 7 7.5%
16-20 years 14 151%

a‘ over 20 years 65

Figure 8: Teaching Experience

60.9%

In Figure 8 almost 70% (69%) of all respondents have over 20 years of experience and only 1.1%
of them arenovice teachersThis means that this sample represents a very experienced group of
Portuguese EFL teachers, mayalsohighlightaparticularcharacteristiof our schoolghat of an
agingteachingpopulation, withyounger teacherseemingly fewer in numbers. Thisuld be a
factorto considemwhen contemplatinthe possiblereluctance oblderteacherdo use ICT in the

classroom

North 26 28%

South 11 118%

Central Portugal 43  462%
Islands 9 9.7%
cenatPor Urban area 38 409%

Islands Ruralarea 15 161

North

South

Urban area Not teaching at the moment 1 1.1%

Rural area

Not teaching
Figure 9: Teaching Location

Figure 9indicates thaflmost half of the respondents are from Central PortugaPgl&losely

followed by respondents teaching in an urban are@%@0If we takehis factor into accourih

relation toblogging there are also more blogs along the Portuguese coast and between Setubal and
Braga(se€?.5) it is worthnotingthat this may reflect two aspects: there are probably more schools

/ teachers / pupils ihese areas and they are also substantially more(aei/2.5)

1°CEB/YL 16 172%
Basic School / 2°CEB 17 183%
1°CEB /YL 3°CEB 58 624%
Basic School Secondary School 48 516%
Teacher of Adults 5

Vocational School

Teacher Librarian

School Management (Direcdo da Escola)

er Libr. Not teaching at the moment

1
2
o
Professor & Researcher 4 4.3%
0
Other. 2

Figure 10: Teaching Areas / Levels
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TakingFigure 10nto account, a large pertage of respondents teachCEB (62.4%Jollowed
bythose teaching secondary pupils (51.6%). In both these que&tipmss© and 1) respondents
could select more than one checkbox for some questions which is why the results for them add up

to more than 100%.

Regrettably, the percentage of respondentking in school management is null and therefore

there is no available data onithgosition.

4.2.Y OUAND Y OURSCHOOL

Toget a better ideaft he respondent9pdi sathaokeconsexntlt ¢ aa
strongly agr-reatoe gt irtomtogil Jyl alc sagtrep o (|l ast pl ac
This is used for theight statementsf question 2.1.

I n terms of the school profil e, concerning
devel opment, the predomi n almspiteofthis, theseaismes t he r e s

that deserve a closer look.

Strongly agree (1) 20 215%

Strongly agr. Agree (2) 32 344%
Neither agree nor disagree (3) 15  16.1%
Disagree (4) 14 151%

Strongly disagree (5) 12 12.9%

Agree (2)
Meither agre
Disagree (4)

Strongly disa...

Figurell: The Profil e ofi ERapesapProjedte Nt sé6 School s

For the first statememégardingschool participation in European projectskigure 11 344%
expressed themgreement, followed by ZP6 who answered they strongly agreed. This may
indicateschools look for challenges and innovation and there are windows open for partnerships
with European schools, for sharing and learning. Togeth@@(mhowever, thegutnumber the

other three items lgnly 5.9% which may imply that there are silsignificant number afchools

that do not promote European contacts among staff uild pnd therefore do nehcourage
collaboration and communication, two criticaf*&entury Skills for the lifelong learndrhis may

have implications also for the use of rnteshnologiesnd web tools, such as blogs.
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Strongly agree (1) 18  19.4%
Strongly agr. Agree (2) 42 452%

" " Neither agree nor disagree (3) 16 17.2%
Agree (2)
Disagree (4) 12 129%

Heither agre

Strongly disagree (5) 5

Disagree (4)|

Strongly disa

Figurel2 The Prof il e ofilInRogasive Practicesnt s6 School s

Concerning the second statemdagure 12 whet her respondentsdé sch
initiatives aimed at cultivating innovative practices, the percentages héigremewith 432%

agreeing with the statement plus4®® who strongly agree, making a total of664. This is very
encouragingafter the former statemerdgpggesting, perhapiat more schools are dealing with

innovative methodologies and practidast perhapsiot projectsor blogging 1 it is possibly a

guestiorof time toinvolve the educational community in European projects.

Strongly agree (1) 16 17.2%

Strongly agr... Agree (2) 33 355%
; ) \ 2 A0

Pgree2) Meither agree nor disagree (3) 32 34.4%
Disagree (4) 8.6%

Neither agre... Strongly disagree (5) 4 43%

Disagree (4)

Strongly disa...
0 8 16 24 32

Figurel3> The Profil e ofiChllabergtionndent

In Figure B, the responderiiagreement prevailgith 17.2% who strongly agree aB8.5% who

agree, making a total of 52.7%is worrying, however, that theieroughly the same amount of

neutral answers (3W0), disagree(8.6%) and strongly disagree (54%)e | at ed t o t he s
promotion of collaborative work with teachers meeting, sharing, evaluating or developing teaching
methods and materials, whichcsnsistent with previous answers and percentages: Portuguese

schools ar@erhaps notised to promoting collaborative work among their own, stafth less

with their European counterparts. These restiie) point to aneedto promote teacher

collaboration within Portuguese schools and among their European colleagues, one of the key
trends accelerating technology adoption according to Horizon Rel#yrPk16 Editior{Becker,

Freeman, Giesinger Hall, Cummins, & Yuhnke, 20f&)based on the perspective that learning

is a social constructo and that MAEducators a

professional devel op me(Beckeratmlgd20i6/4).er di sci pl i nar
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Strongly agree (1) 18 19.4%
Agree (2) 34 366%

Neither agree nor disagree (3) 26
Disagree (4) 12 1299

Strongly agr..
Agree (2
Neither agre Strongly disagree (5) 3 3.2%

Disagree (4

Strongly disa..

0 8 16 24

Figurel&: The Profil e ofiPiefessignal bavedopment@PD)Sc hool s

In statement &-igure 14myschool s engaged i n i mproving teache
(PD), the agree and strongly agree make up 56% which, again, is not very convincing since it is just

a little overhalf and the neutral answers are 28%: one possibfaxandablanterpretation is that

teachers are well aware that their schoolboard would like to do more, but just cannot for hierarchical

/ bureaucratic (onther reasons); on a more pessimistie, with staffcareersn holdfor so long

and ime restrictiondor PD, in some schools the reaction may just be disillusionment and lack of

involvement.
Strongly agree (1) 13 14%
Strongly agr Agree (2) 35 376%
Agree (2 Neither agree nor disagree (3) 31 333%
Disagree (4) M 11.8%
Neither agre: Strongly disagree (5) 3 329
Disagree (4

Strongly disa

Figurel5>: The Profil e ofiSéheotbqgam Ralee nt sé School s

The results for statementfigure 15 seem to reinforce what has just been said. Respoadesgs
andstrongly agre¢éhey can count on the schoolbodti§%o) but that encouragement and support

of innovative practices is limited.

Strongly agree (1) 11 11.8%

Strongly agr Agree (2) 33 3559

Agree (2 Neither agree nor disagree (3) 29 3129

Disagree (4) 15 16.1%

Heither agre Strongly disagree (5) 5 54%
Disagree (4
Strongly disa.

0 8 16 24

Figure 16: The ProfileofRe s p o n d e n T Beéhno®gylara €hasges

Statement 6Fgure 16 introduces the topic of technology and the effectiveness of changes
introduced by, for examplRegulamento Interninternal school regulations) he results here are
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strikingly similar to the previous ones: the agree and strongly agree percengdme 80%with

47.3%, whichraises the question whether schools cannot or simply fear changes and advances
concerning not only allaboration but also the use of technology, challenging the prevailing
tendency for traditional settings already referred to, thusdjosting policies tahe evidence

pointing outneed to changexisting practices.

Strongly agree (1) 6
Strongly agr Agree (2) 33 355%

% = Neither agree nor disagree (3) 50 53.8%
Agree (2

Disagree (4) 3

Neither agre Strongly disagree (5) 1

Disagree (4

Strongly disa

Figurel7. The Profil e ofiP&entsand SctoelimnhosalionSc hool s

Strongly agree (1) 4
Strongly agr Agree (2) 23 247%

. o Neither agree nor disagree (3) 49 527%
Agree (2

Disagree (4) 9 9.79

Neither agre.

Strongly disagree (5) 5 5.4%

Disagree (4

Strongly disa

Figurel8 The Profi |l e o fiP&entsand TedheAwdrenegss School s

As Figures 17 and 18emonstratehe majorityhas opted foneutralresponseés38% in Figure

17and 527% in Figure 18 Perhapgarentsare notconsultedhbout innovation and technology at

school and tirefore have never been putiisituation in which they were supposed to give their
opinion or,should it be thease the school welcomes chaagd innovationit is possible that
parentaware of these chandesvesimplynot interveneth any wayFor practisingeachersand

especially form teachers, lack of parental involvement has always sgmifieant cause of
concernThere are indicatiorthat some parents are detached ftome i r chi I®%r ends
which may explain these neutral majorit@she onlytwo statementelated tgarents. However,

froma different perspectiyechools may also Iseen to béailing to engage parefifsiue to dack

of communication. Apreviously mentionegarents play an essential role in school success and

student achievemercknowledging thisin 2015 a European workiggoup developed a toofkit

53 As experienced by so many educators, not only in Portugal but elsewhere as imidhisutigle, accessed on June
15, 2017 ahttps://amenteemaravilhosa.com.bribgigrpassivesriancashiperativas/

64 Gallup, 1. (2016, December 08). Schools &aiingaging Parents. Retrieved June 15, 2017, from
http:/Awww.gallup.com/businessjournal/199&ehoolsmissingbig-opportunitiesengage
parents.aspx?g_source=K_12&g_medium=topic&g_campaign=tiles

85 Accessible aittps:/mww.schooleducationgateway.eu/enfgsiources/toolkitsforschools.htm
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which is continually updated, enlarged and tran$ftidthis toolkit, one of the areagiisdicated

to parental involvement, theimportancetot hei r chi l drendés soci al , €
development and learnijtgus offeringdeas to improve collaboration within, among and beyond
school s. Since ICT tool s c af% commupigtormr blogshi mut u a |
could bejust one of the technological meat® beused to improve the aforementioned lack of

parental involvement and engagement.

To sum up this first question on respondent s
percentages, it seems that there is a lot to be done to improvedsciamoics in accordance with

21 Century trends andneeds; there is also room for improvement to build fasoifyol
partnershipsand engage families as learning partners. Bioggher in L1 or L2i provide

opportunities for innovation and collaboratias well as this twavay communication and

closeness. In addition,por e par e pupi | sWdrdBconamz Foocum,l2@lénd s | ob s
learn all about collaborative work, teachers have to set the example: if we collaborate with other
teachers angupils and create spaces where we can all share what we know, then a different kind

of learningcouldtake place and, in the long term, this may be more valigalagieeryone.

Question 2.2 Figurel9, aimed toascertairtataon available technology in classrooms around the

country.

One computer per classroom, the teacher's desktop. 82 8829
It has several desktops which are used by pupils 6
) Besides having several desktops, | also have some tablets and / or laptops available 5

Figure 19: Classroom Equipment

An overwhelmingnajority of respondents (&8%) describes having similar equipment, that is, one
computer per cl as s whileaneyy low peeentageZio raperts ldagingd e s kKt 0 |
moretechnology available. Unsurprisingly, these results are in line with the previous question (2.1)

namely participation in European projects, innovative practices, collaboration grinbEidise

thereappears to biemited condtionsfor working differently. Therseems to ba gap between the

reality in Portuguese schools and what is expected and required according to the latest trends in

86 The Portuguese version of this booklet was announced by DGE last A28 2and can be accessed at
http://dge.mec.pt/noticias/geimiropetparaescolasnantenhaeligadoescola
87 Fromhttps://mmww.schooleducationgateway.eu/en/pub/resourcessfmstichools/subarea.cim?sa=24
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education inEuropeand in Portuga(Martins, 2017)in particular, hence making any change

difficult right from the stayiand classroom blogging even more difficult

| use the teacher's desktop. 68 73.1%

| devise activities and tasks for pupils to use computers and / or tablets. 16 17.2%
| sometimes ask pupils te bring their laptops or tablets from home. 9 9.7%

Figure 20: Technology Use

Probably as a consequence of the previous situagionicated by responsejteestion 2.3Figure

20 aboveshows tha’/31 % of respondents claimed2®%o use t
reported devising activities and tasks for pupilseaomputers and / or tablets, perhaps aiming to

involve the whole class or f@ostclassactivities 9.7% of respondents alseportedsometimes

askng pupils to bring their laptops and/or tablets from home which may mean that the Bring Your

Own Devicé&® (BYOD) trend is slowly gaining ground as predicted in the 2015 Horizon Beport

When asked about the number of hours of English they teach a weestiorgRL4, there is a great
disparity which goes from Oh/week to 30h/week. To make reading easier, time was split into O to
10 hours/week, 11 to 20 hours/week and 21 to 30 hours/week as presEigact id1below.
According to these results, half diet 93 respondentsavea full, or close to dull, working

timetable
27%.

= 0to 10 hours =11 to 20 hours = 21 to 30 hours
Figure 21: Hours of English Teaching per Week

With question 2.5(seefigure 29, the aim was tdry to gaugeon average, the percentage of

classroom time Portuguese teachers of English use for technology.

68 hitp://horizon.wiki.nmc.org/Bring+Your+Own+Devidast accessed June 15, 2017
89 Johnson, LBecker, S., Estrada, V., and Freeman, A. (2015). NMC HorigparR2015 K12 Edition. Austin,
Texas: The New Media Consortium. Available onlirettat//cdn.nmc.org/media/20dBnchorizonreportk12-

EN.pdf
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Over 75% 6

Over50% 21 226%

Over 25% 63 .79
0% 3

4

Figure 22: Classroom Use of Tech

As is evident from Figurel9 (2.2) and is now from Figure Z2.5), shouldteachers have no
technological means available, it is challenging to introduce innovative digital practices in their
classes. Neverthelesg, B/ of respondentssebetweer?5%and 50%of their classroom time for
technology, which may implan effortto slowly introduce some activitigeaking the most of the
available technology. Despite this low use ofretbgy; 3.2% reportecho use at all. Interestingly,
6.5%say they use over 75% of their classroom time for techndlbgge differences are likely to

point to personal initiative, available resouiaed school culture regarding tie of ICT.

Next eeFigure23below) is a crosanalysion use of technology versus years of experience

5

0 1 0 0 -
5 lawwr (P lawr (e 1 75% Use of Tech
a —_— 4 _— a5 0% Use of Tech

0-5Y @ 6-10Y 11-15Y 16-20Y over 20Y
0% Use of Tech 1 0 1 0 1

H75% Use of Tech 0 1 0 0 5

Years of experience

H 0% Use of Tech m75% Use of Tech

Figure 23: Useof Technology Versus Years of Experience

A crossanalysis of these two extremes (0% and over 75% use) in relation to years of experience
shows that, in the case of 0% use of technology, besides being female and having only one desktop
and using itrespondents have no other common denominator since they all have different years of
experience; in the second situation, respondents with over 20 years of experience are the ones who
use it more often (5 out of 6). This is consistent with very receif dataving that, despite being

more confident about their own technological abilities, novice teachers are less likely to use

70 Project Tomorrow (2017, Aprilfirst Year in the Classroom: Speak Up 2016 Findings. Retrieved June 16, 2017, from
http:/Aww.tomorrow.org/speakup/spaak201 6first-yearin-the dassroormpril-2017.html
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technology in their classes th#heir more experienced peePossible explanations may be

because, on the one hand, moreexpa&iehc t eacher s recogni se the nee
interests to engage them and, on the other hand, novice teachersudeklge on the pedagogical

use of ICT and the confidence in how to optimise the use of tech in classes. This segdasks th
thenecessargligital competences and have yet to make the leap to integrate techrtoltggirin

daily practices. Also, first year teachers naaypid riskshatcouldlead to classroom management
problemsExperienced teacherisowevermay feel more at easging different activitiess they

are likely to have more seculioagterm positiongn schools. Younger teachgos the other hand,

may feel investment in innovative practices is not worth it if they are only placed in a school for a

relatively short period of time.

Other interesting findings are that these respdsdee, again, all female, teaching different levels

and 5 out of 6 only have one computer per cl
reported using. The only teacher who reports having several desktops which are used by pupils says

that $1e devises activities and tasks to use the available computeseerhssto reinforce the idea
thatteachet® marage theresourcesh ey have to motivate pupils; t

(or lack thereof) seem lean important factan theuseof technology.

4.3.YOUAND BLOGS

Given the objectives of thisport the next set atemsi the longest ahequestionnaireaddresses
respond e nt isdiferentcantexts fstaring vatignsore general questions and moving on

to personal / professionates.

In question 3.1(see Figure4), the goal was to gather information on whetherrespondents

included blog readers.

Education. 56 602%
Educational technology. 13 14
Education Art g
Educational t Music. 15 161
A Food / recipes. 26
Books & book reviews. 27
Movies. 17 1
News. 16 1
Sports 3
Not applicable. 27
Hews OQutros 6

Figure 24: Blog-RelatedTopics of Interest

53



60.2% claim they read educatigrlated blogs, which is encouraging in itself as it implies t
respondents do use blogs and theseslated tdheir own careers. Other topics of interest pursued

by these respondents are also food / recipes (28%), books & book reviews (29%). Nevertheless, it

is interesting to observe that @ANot Applicabl
25% of respodents may be resistant to thigl\2.0 toobr still be unfamiliar with thengnd still

do not use blogs at all.

Regardng espondent s6 first contcaneit, thevangwerswere oggi ng
diverse(seeFigure25).

Figure 25: Blogging in an Educational Context

Based on respondentsdé options, in top positioc
the source of the vefiyst contact with blogging specifically in an educational context; nearly as

many (247%) citedan APPI seminar / conference or any other professional developveant

Both situationsupporthe importance of inner motivation apifessional developmetat keep

updated with current trends in education.

To know whether respondents had ever used blogsticfieclasses (question 3.3), an either/or

scale was usddee Figur6).

Figure 26: Use of Blogs in EFL Classes

Even though in question 3.1..B% of respondents said they used educatiated blogs, when
asked about using blogs in their own EFL classes, question 3.3., there is albn@stponding
i No 0o o,indicatifigihdt Bgspondentaay wellread blogs, budo not necessarilyse them in

class.
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